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1. Introduction 
The period of colonialism has shaped Latin America’s history and its further political, social, 
economic and cultural development. In that process, the hegemonic rule created a crucial 
entailment by maintaining a constant power relation between the colonizer, of European 
descendent and the colonized, the native population. This created a problematic situation for 
the diverse population which lived in the colonized territories. A race and class separation 
emerged through the intensive imposition of colonial rule and idea to construct a society 
according to the colonial power’s ideal. The separation and marginalization of Latin 
America’s indigenous people and African slaves from an equal inclusion of citizenship and 
rights has laid the fundament of the further development of those minority groups self-
determination.     
The liberation and construction of free and separate Nation states in Latin America has 
created a new context in which a similar power relation depending on race and class has 
carried out a colonial plan of which the process of the construction of national identity arose 
coherent. The construction of national identity is in this sense connected to the identification 
process which occurred during the establishment of Nation states. According to the theorists 
Benedict Anderson and Anibal Quijano, the Nation’s state identification with its population 
derived from an imagination, to create a homogeneous image of society in order to reproduce 
colonial patterns of a dominant culture. Herein, education played a crucial role to enforce the 
colonizer’s language and cultural identity in order to construct a national identity.   
This project focuses at Bolivia, because of its interesting social, political and cultural aspects.  
The indigenous people in Bolivia are the majority of Bolivia’s population with 60 to 80 per 
cent, of which the Quechua and Aymara Indians are with 57 per cent the largest group. But 
the indigenous people are considered as the poorest, with more than half of them living in 
poverty. (Arocena, 2008: 11) In Bolivia, the development of the recognition of the 
demographical majority of indigenous people involves a long history of social mobilizations. 
This project follows Bolivia’s latest political shifts, which have been essential towards the 
development of the Plurinational state.  
The Plurinational state is a new form of state organization, based on the self-determination of 
the indigenous people to recognize their different and diverse origins. Bolivia contains now 
officially 36 indigenous nations related to each their recognized languages, and compose 
together with the intercultural communities and the Afro-Bolivians the greater Bolivian 
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community expressed as “pueblo boliviano” (New Constitution, 2008: 3) The Plurinational 
concept presents a progressive idea of acknowledging economic, cultural, social, scientific 
and linguistic diversity in the state. The Plurinational concept will therefore be analysed in 
relation to the National concept to enhance an understanding of what those concepts consist 
of, implement and challenge. 
The in 2009 released New Constitution of the Plurinational state of Bolivia, explains in its 
wide content how on a national level the new ideal of a diverse, but equally recognized 
national identity can be constructed. With a particular focus toward education I make use of 
three articles of the New Constitution in education to analyze the meaning constructed behind 
the implementation of ideas and concepts these articles contain. In relation to those, I will 
analyze a Bolivian, private school setting, the “Colegio Kurmi Wasi”, which works 
specifically with diversity and identity construction.  
 
1.1. Problem field 
The political change from the Nation state to the Plurinational state encompasses changes in 
the process of the construction of national identity and therefore indicates how the country 
with its new political agenda aims to forge such a diverse society together.  
With a particular outlook on the definition of the national, Benedict Anderson’s theory of the 
“Imagined communities” (2006) describes critical view towards the interlinking concepts of 
the nation nationality and nationalism. This project aims to view upon the major indicators of 
the development of national identification from its dawn during the colonial period and its 
further impact until today. The homogenization of a nation during the time of colonization 
and independence in Bolivia created a separation of population groups according to their 
ethnic origin and therefore maintained hierarchical power structures. Herein the interplay of 
the concepts of race and class, the Nation-state and homogeneity has effectively contributed 
to the process of an imagined national identity. From a more centred Latin American 
perspective, this phenomenon is explained as the notion of “Coloniality of Power”, an on-
going colonial power relationship, according to Annibal Quijano (2000).   
In the case of Bolivia, this on-going colonial power relationship has determined the 
development of the struggle of indigenous rights, citizenship and recognition of their 
ideologies. Therefore, the Plurinational concept indicates an equal implementation of rights, 
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political participation and recognition, and education as a reproductive social area to carry out 
new possibilities to the public. By taking education as the area of research in this project, I 
want to analyse through illustrating the Colegio Kurmi Wasi, what is specifically their 
orientation in order to dismantle the imagined community to create equal possibilities for 
students of different backgrounds and ethnic origins in the diverse Bolivian social context.  
This project aims to discuss the theoretical and practical challenges the construction of 
national identity encounters in Bolivia. To narrow down the depth of such an analysis, this 
project works particularly with education, a social setting where a specific way of conceiving 
the nation derives from the practical implementation of ideas.  
Through this broad application of themes and concepts from historical, political, sociological 
and cultural accounts of this specific context, I want to discuss the possibilities what national 
identity today in Bolivia encounters from an educational perspective. 
 
1.2. Research Question 
With the objective to find out how the Plurinational state carries out an inclusion of equal 
opportunities for Bolivians in educational, to construct a nation’s identity as a whole, the 
project directs an interlinking question: 
 
“How is the construction of national identity in the Plurinational state of Bolivia 
processed through education?” 
 
1.3. Practical Research Questions 
 
1) What composes the idea of the Nation? 
2) In what consists the idea of the Plurinational? 
3) How does the Colegio Kurmi Wasi address the Plurinational in Practice? 
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2. Methodology 
In order to define the Methods applied in this project, I will start by reflecting to the reasons 
of engaging myself to this project. In relation to that I will describe how the project is 
designed and the applied material is collected. Then I will introduce the use of semi-structured 
interview method and will explain the interview process. In addition to that I will present 
briefly the informants of that inquiry. Lastly, I will state the factors I selectively include and 
exclude from this research, and additionally explain the validity of the material applied in this 
project.  
 
2.1. Research Design and Collection of Data 
The point of departure in writing this project is my travel experience of having been in 
Bolivia three times and especially through a working experience in the a local, private school, 
the “Colegio Kurmi Wasi” in 2011. Through working in this school I have started to interest 
myself to the construction of national identity in Bolivia, because it appeared to me that there 
is such a specific process going on. This has attracted my interest towards the Plurinational 
state and the relation I drew from it to a re-construction of national identity in Bolivia.  
I have chosen to look at something specifically, what explains the Plurinational state and 
came across Bolivia’s New Constitution, published in 2009. Because of my intention to use 
the Colegio Kurmi Wasi as an example in this project I decided to focus on a few specific 
articles of the New Constitution which express how education should be thought about and 
implemented to actively construct national identity in Bolivia. Because of my presence in the 
field the research was carried out primarily by using qualitative research techniques, semi-
structured interviews. Therefore, the New Constitution, the Colegio Kurmi Wasi and the 
conducted interviews in relation to both are considered as primary empirical data in this 
project.  
As secondary empirical data I will apply a compilation of theories, which explain the broad 
problem field in relation to each other I have chosen to investigate. To do so I have merged a 
theoretical framework of historical, political, sociological and educational perspectives. In 
addition to that I will make use of academic literature and internet sources to explain the 
historical content of the Bolivian case. 
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2.2. Interview Design 
The interview method I have applied in this project relates to the semi-structured interviewing 
of qualitative research, which derives from Alan Byrman’s accounts from the chapter 
“Interviewing in qualitative research” from the book “Social Research Methods” (2012). I 
have chosen to apply this method to gather first hand data because of its flexible approach 
towards the interviewee’s possibilities to respond in the interview. This method allows the 
interviewer furthermore to interact with not planned questions, where he/she finds it relevant 
to ask more in detail. Herein, the role of the interviewer varies from being actively involved, 
like having a conversation, as well as to leave the interviewee the freedom to simply talk and 
express him- or herself according to their individual understanding of the questions.  This puts 
a particular emphasis on the interviewee’s point of view and enhances the qualitative research 
technique towards this project’s approach of methodology. (Bryman, 2012: 470, 471) 
This has convinced me to apply it to my research because while being in the field, I did not 
have a definite plan or structure how I would encounter the interview participant. During the 
interviews the use of this approach gave the interviews unexpected turns because they were 
held in different situations with persons from different background and relation to the 
investigated topic. Therefore I tried to give the participants the freedom to express themselves 
in various ways without much interruption, whereas in some occasions I felt the need to guide 
the interview back to its original question(s) when it faded too much into one specific 
direction.  
Moreover, I have followed outlines of an interview guide, which is usually employed in a 
semi-structured interview. The guided questioning allows the researcher to collect the 
information presented in various ways, as the interviewee’s view their social worlds. 
(Bryman, 2012: 473) 
The important elements I applied in the interview guide according to Bryman were: 
- To inform the participants with the topic area and questions, to give them an 
understandable overview before and throughout the interview. 
- To use the interview questions in close relation to the research questions, to assist the 
further analysis easier with the outcomes of the interview. 
- To apply a language that makes sense and creates interest to the interviewees, to 
actively construct a productive interview. 
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- To minimize the action asking leading questions because of their influence towards 
the possible content the interview might contain. 
- To collect enough personal data of the participants in order to contextualize their 
answers. 
- To have an idea about the participant’s personality and his or her background or 
position in live and towards the investigated area. 
- To have control upon the technical equipment in use. 
- To be aware conducting an interview in a rather quiet or personal setting. 
- To be a good listener and flexible when appropriate as well as non-judgmental if 
possible (Bryman, 2012: 473, 474). 
In addition to that, I have decided to make notes about characteristics of the interview, which 
are important to point out. This specific analysis of the participants after the interview is 
presented further below in “Presentation of Informants”. According to Bryman those 
characteristics are: 
- How the interview went and in which condition the participant has been in; 
- Where the interview took place; 
- Did anything new occur in the interview; 
- Characteristics of the setting (Bryman, 2012: 476). 
 
 
2.3. Interview Process 
I have conducted interviews during my third stay in Bolivia between the 25
th
 of February and 
the 25
th
 of April 2013. I interviewed six people who have been either directly linked to the 
Colegio Kurmi Wasi, or have shown relevance to my research because of their life 
experiences, their professions, their related studies and especially because of their interest to 
my research. For the analysis of this project I used four of the six conducted interviews, 
because one was not successful and useful in my opinion, and unfortunately at one the 
microphone did not work, which I realized too late to be able to conduct it again. In the 
following section the interviewed participants will be introduced and the individual situations 
described. 
In order to give specific outlines to conduct an interview I have written a descriptive letter to 
all the participants beforehand, explaining my inquiry and interest to interview them and 
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describing the background of this investigation. With the use of informing the participants 
beforehand about my research, including the research question and aim to interview them, the 
interviewee could already prepare him/ herself for the interview, which in my opinion 
enhances the quality of information being obtained from an interview. This letter pointed out 
the selected parts of the three articles of the new constitution. The purpose of the interviews 
was to hear the participants’ opinion towards the meaning construction of those articles in 
close relation to the construction of national identity through education. The English and 
Spanish version of this letter will be part of the interview documents in the Appendix CD in 
each of the participant’s folders.  
When approaching the interviewees at the agreed time and place, I conducted the interview 
with the use of the interview letter, meaning I did not introduce with questions, I let them 
simply talk and express themselves freely. I structured the interviews according to the articles 
and gave the participants breaks in between, that is why the sound files are divided.  
 As the field I have investigated in is a predominately Spanish speaking environment, I had to 
conduct the interviews in Spanish, whereas one of the four interviews was possible to be held 
in English. Being able to approach the interviewee in their native language, in this case in 
Spanish, gave me the opportunity to interview them as well as to obtain certain insight I 
would not have been able to access without the use of my intermediate Spanish. However, I 
have to account for the difference of conducting an interview in Spanish and English, as I 
realized that I could not reply in the same way as I did in English during the process of 
interviewing. Therefore, the interviews carried out in two different languages did not result in 
exactly the same way, meaning that in the Spanish interviews I have rather been an active 
listener, whereas in the English interviews it has been more interactive with unexpected 
questions to construct actively the conversation. Nevertheless, both interviews held in Spanish 
and in English produced important knowledge and meaning related to the investigated topic.  
As already mentioned, two of the four interviews used in this project had a slight different 
question agenda. Those are the two first interviews held with Karin Boller and Piti Ovando 
Alvizuri, the founders and leaders of the exemplified school setting “Colegio Kurmi Wasi”. 
The reason to do so relates primary to a more specific and detailed information concerning the 
school’s characteristics and outcomes of their teaching practice concerning the construction of 
national identity, I wanted to access through questioning these two participants. However, the 
questions asked to all the informants were based upon the selected parts of the three articles of 
Bolivia’s new constitution.  
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2.4. Presentation of Informants 
The first and second interview was directly linked to the exemplified school setting Kurmi 
Wasi, as I decided to interview the two founders and leaders of the school Pity Ovando 
Alvizuri and Karin Boller. Therefore, the interview questions I applied to these two 
participants varied from the others, with a relation drawn to the Colegio Kurmi Wasi. The 
interview took place in their home, a house situated in the countryside near the Municipality 
of Achocalla and the city of La Paz, Bolivia. I first interviewed Karin and went through the 
three, broad questions smoothly as it appeared that she showed interest in defining her point 
of view and telling experiences in working at her school-project from the beginning on. The 
setting had to be changed at a certain point of the interview as children came along, therefore 
we moved from the living room to a more quiet and private bedroom, which explains the two 
sound files used for article 78 at Karin’s interview. With Pity the interview took longer time 
as he aimed self-defined to explain more the political views behind the questions. Pity did not 
want to structure the interview according to the articles; he insisted to tell me me what he 
finds important in relation to the articles. Both interviews were held in Spanish and turned out 
to broaden also my interest towards the investigation, because of the different viewpoints I 
listened to.  
 
The third interview was arranged through a friend of mine, Aymara Llanque, a student of 
environmental science and community development at the “Instituto internacional de 
Integración Convenio Andrés Bello” in La Paz, who recommended me to interview her father 
Oscar Llanque, who is an active part of an Aymarra organization in La Paz, as well as with a 
lot of experience having worked as an Agronomist close to development issues in various 
parts of the country. Furthermore, he interested me because he is working at his second PHD 
thesis, related to similar themes as this project concerns. Important to add here is also hs 
relation to the Colegio Kurmi Wasi, as his grandson is a student there. The interview was held 
in two sessions as Oscar had to go, shortly after the introduction at the first time. The second 
time it was possible to hold the whole interview. It was agreed to meet at a café downtown in 
La Paz in both of the sessions, which were held in English on his offer. This allowed me to 
interact different than in the Spanish interviews before; therefore it took its time. The 
interview style from the first interview happened to be more an open conversation, because of 
his enthusiasm to explain me straight away his points of view, whereas the second interview 
was specifically addressed to follow my interview questions. Oscar was very open and 
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interested to share his opinion and point of views and gave me a lot of insight from a different 
perspective.  
The fourth interview could be arranged as well through my friend Aymara Llanque, who 
recommended me to contact some of the staff at her institute. One of the involved persons of 
the institute, Franz Coronel Berrios agreed to meet at the institute, where we also had to 
postpone the interview after half an hour of conducting, because of a work related issue. The 
next day we met again and could finish it. The interview was held in Spanish and caught 
specifically my interest because he explained very thorough his opinions towards the three 
questions concerning the constitution. It was visible that he has been acquainted with the field 
I was investigating in and could even enhance the interview with descriptive analysis from his 
experience working or researching in educational themes in Bolivia and Cuba. The participant 
has been very open and keen to share his experiences and point of views in that interview.   
 
2.5. Delimitations 
The limitations of the research in this project are linked to the choice of inquiry of a specific 
field of investigation. With the aim to investigate in a specific educational setting in Bolivia, I 
limited the area of research without the aim to portray as well public educational settings. I 
did so in order to draw a clear picture of one situation of how the construction of national 
identity in education is taken place in Bolivia. As well as, I assumed to run into a complex 
situation where I would have to engage myself into more government related material as 
already the New Constitution. I have chosen to focus the research towards one educational 
example because of the fascinating and broad content it already creates.  
Looking at education as a system where a state regulated identity construction is carried out; I 
limit myself working with this topic, as it is not my objective to define education in a political 
process, but to use it as an example where an implementation or correlation of a national 
agenda and specific intention of identity construction takes place.  
The interviews I have conducted could have been more but thought with using information 
gained from the leaders of the Colegio Kurmi Wasi and two public sources who are related to 
the development issues and education in Bolivia, I defined it as satisfying and useful. Another 
reason in doing so has been the language barrier. With the interviews I conducted and wanted 
to work with I needed more time than expected. Moreover, the interviews could have been 
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better structured and prepared. But, while being in the field I did not know what to expect and 
what I could achieve from an interview, especially when applying it to an example, the 
Colegio Kurmi Wasi, of which I had already the article to work with. In any case, I could 
have led the interviews in a more concrete direction applying more and better structured 
questions to it.  
Reflecting upon the theoretical field of concepts I have applied and made use of in this 
project, I as well limited my research in analysing specific ones more concrete; because of my 
rather broad choice of inquiry which allowed me to touch upon most of the concepts I 
encountered in order to explain the problem field from different perspectives. These concepts 
are: Eurocentrism, Mestizo, Afro-Bolivian, Socialism, Capitalism, Neo-liberalism,  and 
Hegemony. 
 
2.6. Validity  
The validity of a project, according to Olsen and Pedersen is centred on the accuracy and 
credibility the collected data entails and its relevance to the investigated problem. The 
collected data in this project derives mainly from a qualitative inquiry and relates therefore to 
the validity to the use of empirical data. Herein the data gathered and constructed in the 
interviews reflects upon knowledge as solid and first hand and therefore considered to be 
informative. Considering the interviews’ information as providing local knowledge within the 
field of inquiry, I believe that the gathered data is representative and valid. In any case, the 
validity of the interview design and process can be questioned because it could have been 
carried out better structured and prepared, what I have mentioned in the Delimitations. The 
usage of the New Constitution of the Plurinational state of Bolivia applies as well as a valid 
record, because it is an official state regulated document which has been taken into particular 
focus in this project. (Olsen& Pedersen, 2008: 195) 
 
 
3. Theoretical Framework 
With the choice of the use of theories I will introduce each theorist and their selected texts 
relevant to this project in order to demonstrate a relation between those to be able to apply it 
on this project’s problem formulation. This selection of theories implies the interplay of 
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several concepts which describe the specific context I have interested myself in. First and 
foremost is the concept of the Nation-state, which relates in the context of Latin American 
nation building to Homogeneity and Race. Those three concepts are described by Benedict 
Anderson (2006) and Anibal Quijano (2000). Because of the educational perspective towards 
the construction of national identity, a general conception of the role of education towards 
nation-building in the third world by John P. Mackintosh (1971) will complement this 
theoretical framework. Contrary to the Nation state will the Plurinational state be explored, 
which as well relates to concepts, of which I will pay attention to decolonization. These 
concepts will be described by Catherine Walsh (2009, 2011) and Silvia Rivera Cusicanqui 
(2010). In the search for an explanation for the specific topic of the construction of national 
identity I will make use of those theorist’s valuable works in relation to each other, to the 
empirical material and the acquired interview data to apply it to the context of the present 
stage of Bolivian nation building.  
 
3.1. Imagined Communities 
Benedict Anderson’s theoretical accounts of the nation, nationality and nationalism derive 
from his book “imagined communities” (2006). This book presents a valuable notion of the 
establishment of the Nation state and its consistent relation with the construction of national 
identity. He describes the phenomena of the sense of belonging to a nation as an imagined 
social construction, which often is interpreted and reproduced as natural and imprinted in each 
individual’s life. Anderson defines the concept of the modern Nation state as a socio-cultural 
construction, because of its rather “logical” implementation of identifying oneself with the 
inclusion to a defined territory. Herein, the imagined conception is seen as different from an 
actual community because it is not based on everyday face-to-face interaction between its 
members. In this sense Anderson defines the Nation state as imagined because its citizens do 
not probably know or have met each other sometimes throughout the course of their lives, yet 
they have this sense of affinity that ties them together because of this idea that they belong to 
one nation. (Anderson, 2006: 5, 6)  
 
His theory involves a lot of historical antecedents for the emergence of the Nation state and an 
account of the implications of homogeneity as a means to compose a society. Anderson draws 
a lot of his analysis around South-East Asia, which he is most familiar with, but relates a lot 
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of his conclusions to Europe as well as Latin America in the first chapters of his book, which 
I find most relevant to work with to apply it to the context I investigate. Anderson describes 
national identification in a broad understanding as a continuation of the European medieval 
religious community with a specific relation to common language, culture and history and 
furthermore to the spread of it through education which enhanced the emergence of the 
Nation states. His particular reference to the “Creole Pioneers” in his book, explains the first 
occurring of the imagined national belonging, as a Creole is a “person of (at least 
theoretically) pure European descent but born in the Americas (and, by later extension, 
anywhere outside Europe)” (Anderson, 2006: 47), who identified after the long period of 
colonialism to his/her European origin. That phenomena and the following establishment of 
the Nation states in Latin America defined Anderson as the rise of nationalism and the social 
construction of the imagined community. (Anderson, 2006: 50) 
 
Anderson’s definitions of the national are used in this project to explain the homogeneous 
implementation of the Nation states in Latin America and Bolivia and therefore present 
indicators to the contrary of the Plurinational state.   
  
 
3.2. Education and Nation-Building 
As shortly mentioned in Anderson’s accounts the role of education in the process of nation-
building has been relevant to construct national identity. In order to enhance this specific 
field, I use a general, theoretical base of the importance of education in the process of nation-
building in the specific context of the third world. These accounts derive from John 
Macintosh’s examples of this particular theme in Scotland and Western Africa from the 
chapter “Politics and Citizenship” from the book “Education and Nation-Building in the Third 
World” (1971), edited by Lowe, Grant and Williams. Macintosh defines a general and similar 
assumption and approach to education in both a “developed and developing country” that, 
“(…) educational systems are products of a given society and reflects its histories and 
values” (Macintosh in Lowe, Grant and Williams, 1971: 134, 135) and sees the emphasis of 
the Western educational model towards citizenship and common nationality. (Macintosh in 
Lowe, Grant and Williams, 1971: 140) 
His idea of the role of education entails a particular link to the countries’ national identity the 
educational system derives from. He furthermore defines the practices of education to produce 
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a specific outlook upon students from its link to “(…) language, the history of the community 
the link either with religion or with common patterns of social conduct and with common 
concepts of duties, the songs sung, the recreations encouraged (…).”(Macintosh in Lowe, 
Grant and Williams, 1971: 137) 
This closely relates to Anderson’s criterion of specific relation to common language, culture 
and history. But Macintosh’s criterion recognizes a failure in “(…) the need for a proper 
adaptation to community requirements and resources (…)” when implementing a European 
educational model in the “developing world”. (Macintosh in Lowe, Grant and Williams, 
1971: 138) 
He describes the important, vital role education plays to create and strengthen a national 
feeling, but also the damage it can do when it is used to claim special privileges or priorities 
for one nation above all others. Education’s real value in the context of nation-building has 
been appreciated for personal and national liberation. (Macintosh in Lowe, Grant and 
Williams, 1971: 144, 145) 
   
3.3. Coloniality of Power 
Anibal Quijano’s accounts on the concepts of nation-state, homogeneity and race are taken as 
valid and significant towards this research area with the historical facts and conceptualizations 
of socially constructed ideas which determine until today general classifications in societal 
contexts. His thoughts and critic towards the Nation-state in a Latin American context is used 
in relation to Anderson’s view of the Nation-state as imagined communities. These accounts 
derive from his article “Coloniality of Power, Eurocentrism and Latin America” (2000).  
He defines globalization as a development of historical events and ideological constructions at 
the time of the discovery of America. As a crucial entailment of this historical event was the 
construction of the concept of race, which still has significant consequences today in the sense 
that globalization has created a new model of power to classify population groups on behalf of 
their ethnic origin and functions as a part of a global hegemony. This relation between 
colonialism, globalization and democracy as an on-going process of domination is defined as 
“Coloniality of Power”. (Quijano, 2000: 533) 
Quijano describes the modern Nation state in a more specific political context of organization 
and rule. Democracy, in his opinion is an important factor for the establishment of the Nation 
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state. Historically, the homogenization of the modern Nation state in Europe is a result of 
social and political democratization. But herein, he distinguishes between the outcomes of 
homogenization in Latin American countries, which resulted in the exclusion of a significant 
part of the population, the Indians, Blacks and Mestizos. (Quijano, 2000: 563, 564) 
 
3.4. The Plurinational and Intercultural state 
Catherine Walsh involvement and engagement in the analysis about the Plurinational state in 
Ecuador and Bolivia from her article “The Plurinational and Intercultural State: 
Decolonization and State Re-founding in Ecuador” (2009) is very useful for this project as she 
gives insight into the reasons of re-constructing a state and the process of nation building 
according to the complex and different realities existing in those countries. She describes the 
institutionalization of the national character according to the interests of a dominant group in 
society to be reproduced and therefore reflected upon in society. Her critics against the Nation 
state are in correlation with Quijano’s, whom she uses in her writings regularly to explain the 
on-going colonial power relationship in Ecuador and Bolivia. (Walsh, 2009: 67, 68) Her 
notions about the global existence and implementations of multicultural states are important 
to demonstrate in this project. (Walsh, 2009: 71, 72) 
A further article from Walsh, “Afro and Indigenous Life-Visions in/and Politics. (De) colonial 
Perspectives in Bolivia and Ecuador” (2011) is applied in this project’s theoretical agenda, 
because of the valuable descriptions of de-colonial perspectives from indigenous life-visions. 
I will use her interpretation of the indigenous concept of “vivir bien” in relation to explain 
Bolivia’s New Constitution’s outlook on a progressive communitarian life. (Walsh, 2011: 57)    
  
3.5. Practices and Discourses of Decolonization 
Silvia Rivera Cusicanqui’s article “Ch’ixinakax utxiwa: A reflection on the practices and 
discourses of decolonization” (2010) speaks about Bolivia’s decolonial practises with a 
particular relation to the early indigenous rebellions and further emerged social mobilizations 
to explain the necessity to decolonize Bolivia’s political, economic and mental structures. 
(Rivera Cusicanqui, 2010: 97) 
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The Bolivian sociologist has a critical approach towards the influence of the western process 
of modernisation in Bolivia, as a product of the on-going practice of coloniality. She describes 
the presence of indigenous modernity in Bolivia contrary and challenging to the imposed 
Eurocentric modes of thought in the country. (Rivera Cusicanqui, 2010: 92) Through her text 
the analysis of the Plurinational state and the aspects it describes enhances a broader approach 
of decolonization in Bolivia, which should not only be seen according to her as a discourse 
but as a promising practice.  
 
4. Empirical Framework 
The following compilation of empirical data will introduce three different subjects to analyse. 
First, a compilation of historical events explaining the course of the Nation state and the 
problems encountered in Bolivia are collected from the article of Felipe Arocena’s “Race & 
Class: Multiculturalism in Brazil, Bolivia and Peru” (2008). Through the use of this 
composition a record of the course of the Nation state and it’s strategically imposition of a 
western idealized image of society through race and class division explains the development 
the indigenous population has gone through to reach a political situation of reconstructing 
these patterns as it is met today. Second, the selected parts of the three articles of Bolivia’s 
New Constitution’s educational aims depict briefly how the national image of education 
should look like. These articles are translated from the original and in Spanish written version 
of Bolivia’s New Constitution (2008). And third, a description of the Colegio Kurmi Wasi 
describes the school’s outlook on their practices of diversity and identity, which derive from 
the school’s official description presented at the Bolivian Ministry of Education in 2012.   
 
4.1. The Course of the Nation State and the Race and Class 
Construction in Bolivia 
The indigenous population in Bolivia define the majority of Bolivia’s population with 60 to 
80 per cent, of which the Quechua and Aymara Indians with 57 per cent define the majority of 
in the indigenous population group. The indigenous people are considered as the poorest, 
“according to a 1994 World Bank report, 64.3 per cent of Bolivia’s indigenous people are 
poor.” (Arocena, 2008: 11) 
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In Arocena’s accounts about the process of race and class dependency in Bolivia takes a point 
of departure is taken from the colonial period to indicate the segregation and marginalization 
of indigenous people used as forced labour and placed apart of society. (Arocena, 2008: 11). 
The low position in society for the indigenous population did not change much during the 
independence of Bolivia as the new nations followed a western, Catholic image of national 
identity, excluding indigenous populations and their rights. (Arocena, 2008: 11, 12) “What 
emerged were states, formed by Europeanized mestizos, preoccupied with building one 
homogenised nation and one population.”(Arocena, 2008: 12) 
Arocena depicts the politics of “Indigenismo”, which developed since the 1930’s in Bolivia as 
a miconception to integrate the indigenous population into society as “useful citizens”through 
developments in communication, education and integration policies. This process created an 
assimilation of the indigenous population, and labelled them as “Campesinos”, but did not 
lead to recognition of their cultures, their language use in education, nor land ownership 
(Arocena, 2008: 12).  
In this period the assimilation of the indigenous population and the African descendent 
population group functioned to encourage them to become “(…) useful citizens in the 
productive system.” (Arocena, 2008: 15) As a result of this, the racial intermixing spread in 
Latin America to a popular tendency for a better integration in the wider society and to be 
therefore a part of the national identity. Through this development of an intermixed 
population the racial conflict could be avoided, thus created a more distinct reality of racial 
classification, where Campesinos, Mestizos or Mulattos had better opportunities for a more 
equal integration in the European idealized society. (Arocena, 2008: 15) 
More influential indigenous mobilisations came to play in Bolivia the 1990’s, at the time of 
the celebration of the 500
th
 anniversary of Columbus’s arrival in the Americas. Through an 
organized initiative of indigenous groups and NGO’s the demands of changes shifted to issues 
of ethnicity or autonomy. This impact made it possible to make an impact in the Constitution 
in 1994, defining the country as “free, independent, sovereign, multiethnic and pluricultural”, 
as well as it allows bilingual education and collective ownership of land. Here a shift from 
assimilation towards multiculturalism took place, which explains the progression of 
indigenous resistance and its further involvement in the political process in Bolivia (Arocena, 
2008: 3, 12). 
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Arocena distinguishes between assimilation and multiculturalism as two different strategies to 
integrate minority groups into a wider population. Assimilation leads to the adopting of 
cultural patterns derived from the dominant culture, used as a public policy of the state to 
force or persuade groups in exchange of specific benefits to adopt the dominant culture, or 
even can be a strategy of groups to integrate under these conditions. Through the multicultural 
strategy in the contrary, groups can maintain as much as possible their own cultural patterns 
to be able to express different national identities at once. (Arocena, 2008: 14, 15)  “(…) 
Multiculturalism may be a strategy favoured by the state, in which case the state must protect, 
recognise and respect cultural diversity.” (Arocena, 2008: 15) 
Through the interfering of organized indigenous groups with the Bolivian government in the 
90’s, a stress towards the re-definition of ethnicity against class dependency and culture 
against political ideology gained popularity towards a national transformation of indigenous 
emancipation. These strategies have been carried out especially by one indigenous political 
party, the Movement towards Socialism (Movimiento Acción Socialista – MAS), which 
brought these demands to the unthinkable, the election of their candidate and leader Evo 
Morales as the first indigenous president of Bolivia in December 2005. This major political 
shift in the history of Bolivia it is believed that the new government will be able to carry out 
the multicultural plan in action. (Arocena, 2008: 13) “Morales might become an indigenous 
Mandela, ending racial apartheid in the Andes (…).” (Arocena, 2008: 13) 
 
4.2. The New Constitution’s Educational Aims 
The New Constitution, proclaimed into law on February 7
th
 of 2009 (attached in the Appendix 
CD), officially declares and describes Bolivia for the first time as a Plurinational state. The 
new Constitution can be briefly explained through its actions to, “ (…) recall provisions for 
all elected public officials, nationalization of certain economic sectors such as the gas 
industry, decentralization of power with four levels of autonomy (departmental, municipal, 
indigenous and regional),  and the importance of ethnicity in Bolivia’s make up is re –
emphasized through a whole chapter devoted to it.” (Constitutional history of Bolivia, 
www.constitutionnet.org)  
This document is part of the analysis because it is the first and closest, official document 
which defines the Plurinational state. The chapter informing education in the New 
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Constitution is taken apart because of the particular interest of education in the Plurinational 
state of this project. More precisely, I will make use of specific parts of three articles of this 
chapter, because they informed me best about the correlation to the construction of national 
identity and show importance and relevance when relating to the example of the Colegio 
Kurmi Wasi. The selected parts of the three articles used in the analysis are: 
Article 78: 
I. Education is unitary, public, universal, democratic, participative, communitarian, de-
colonizing and of quality. (New Constitution, 2008: 18) 
II. Education is intra- and intercultural and multilingual in the whole educational system. 
(New Constitution, 2008: 19) 
Article 79: 
Education should encourage the citizenship, the inter-cultural dialogue and the etic and 
moral values, which should incorporate gender equality, non-differentiating roles, non-
violence and the validity of Human Rights. (New Constitution, 2008: 19) 
Article 80: 
II. Education should aim to contribute to the unity of Bolivian identity as a principle of the 
Plurinational state, illustrated in the development of cultural identity of each represented 
nation’s understanding and intercultural enrichment in the state. (New Constitution, 2008: 
19) 
 
4.3. The Colegio Kurmi Wasi 
With the intention to draw upon a specific educational example, I will introduce the private 
school setting Colegio Kurmi Wasi from the accounts of their official document describing 
the school’s pedagogical practices, presented to Bolivia’s Ministry of Education in 2012. This 
document is attached in the Appendix CD, and will be referred to in the following 
compilation of data. 
The private school Colegio Kurmi Wasi is located in the municipality of Achocalla, a valley 
between the cities of El Alto and La Paz. This educational project is defined as a “learning 
community” composed through all participants who share a cultural, social and natural view 
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upon learning. The Kurmi Wasi relates to the ideal of community as space and time, which is 
symbolized through the Andean ancestral belief of “Pacha”, an inter-connected space where 
everybody depends on each other in a reciprocal process. The meaning of Kurmi Wasi, 
translated from the two most spoken indigenous languages of the Bolivian Andes - Aymarra 
and Quechua – refers to a “Rainbow House”, which symbolizes the diversity among the 
participants of this setting (students, teachers and staff) who are part of this learning 
experience as they come from different cultural, social, economic and intellectual 
background. (Articulo Kurmi Wasi, Appendix CD, 2012: 1) 
The pedagogy and didactics employed in this setting refers to integration, identity and 
diversity, and aims to encourage creativity and critical thinking in order to build capacity for 
auto-didactical and inter-connected learning.  The Colegio Kurmi Wasi aims to promote 
human bonds of solidarity, generate reflection and action to transform the world, and 
encourage the development of personal and social skills that supports the students to construct 
their life as social actors of change. (Articulo Kurmi Wasi, Appendix CD, 2012: 1) 
Learning in the Kurmi Wasi is understood as an active process, where the boy, the girl and the 
young develop and construct their own knowledge from previous experiences and interaction 
established with peers, teachers, family and the environment. These active processes are 
maintained through comprehensive work to contextualize learning, provide meaningful 
experiences and provide opportunities to apply knowledge and to draw conclusions from the 
observations made in practice. Equally important are the spaces as meetings to discuss, 
decide, find, create, in order to learn and live together in diversity. (Articulo Kurmi Wasi, 
Appendix CD, 2012: 1). 
The Kurmi Wasi has a particular focus towards culture, nature and identification in a broad 
cosmology of the social and natural environment, and the approach to the personal, family, 
national and global. The Kurmi Wasi distinguishes this outlook in three different areas in 
practice. These areas and a further section of the incorporation of identity and diversity will 
be introduced below. 
 
Self-identity and the Environment  
The first area represents the identity of the student with him/herself and the environment. 
Through self-identity, it is intended that the students will assert themselves as important and 
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capable through recognizing and accepting strengths and limitations, and integrating the 
social, cultural, economic and political basis of the recognition of their own roles and others. 
A practical example how the school works with this area is the development of an 
autobiography where the students discover more about their personal and family life. The 
students are invited to paint a self-portrait autobiography, a family tree, a drawing of their 
birthplace or prepare a family picture. This is a learning opportunity what the students have in 
common and how they differ from each other in the classroom. (Articulo Kurmi Wasi, 
Appendix CD, 2012: 3) 
The home, school and community, represents another field of this area that favor the 
development of identity with the environment. The home-space is of great importance in the 
development of identity and sense of belonging, in recognition of the diversity of values, 
customs and belief, which constitutes an educational situation that needs to integrate learning, 
since it contributes to a respectful approach to differences. In the different customs practiced, 
the opportunity to bring the students through school to diversity in family context is often 
used in the school’s didactics. The school, as a space of socialization and learning is another 
aspect, encompassing the enabling environment to interact and deal with different situations 
to those experienced in the family. (Articulo Kurmi Wasi, Appendix CD, 2012: 3) 
The daily experience in school linked to the difficulties of discrimination and violence poses 
answers through dialogue, respect, solidarity and affection, to learn how to live every day for 
heterogeneous groups, to lead democratically develop autonomy to study, play, share. At 
school, the Assembly, which represents a methodological tool-education, constitutes 
empowerment, participation, organization and decision making. Students exercise their 
citizenship democratically while participating in decision-making through critically 
problematizing their reality and acting on collective welfare, assuming rights and 
responsibilities. In one month, three meetings and one general assembly of the school are to 
be hold. In assemblies topics are related to the organization of the classroom and activities, to 
the resolution of conflicts, and to find solutions and participation in everyday tasks. In the 
general assembly issues are addressed that concern the school’s water usage, food distribution 
in the common “Apthapis”, the maintenance of the school’s agriculture, and the sharing and 
usage of common areas. (Articulo Kurmi Wasi, Appendix CD, 2012: 4) 
The community is also present in the daily day because it represents a significant space to 
develop identity with the surrounding environment. This is expressed in the approach to the 
various aspects that compose it, such as basic services to meet local needs, cooperation with 
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existing institutions, conducting economic activities, forms of recreation in the neighborhood 
or community participation. Being a student at Kurmi Wasi means to establish a relationship 
to get to know the valley of Achocalla, to share their customs, participate in their festivities, 
appear and provide activities in the communities, and being involved in its development. 
(Articulo Kurmi Wasi, Appendix CD, 2012: 4) 
 
Identity with the Natural and Social Reality  
The second area represents the identity with the natural and social reality. To do this the 
school experiments with objective observations of nature so that the students get to meet and 
explain nature’s laws, and how they influence and intervene in human life and the planet. This 
arousing interest and curiosity to explore is pre-requisite to understand and act upon the 
natural and social world, and explains the interrelationship between the natural world and 
human activity. In the study of human activities, it is important to analyze the serious 
problems caused by the actions of humans towards the environment as the exploitation of 
natural resources which explain local problems. Therefore it becomes a necessity to 
encourage the development of environmental awareness to reduce or avoid the consequences 
of natural phenomena in life and to take care of the environment, as basic conditions for the 
conservation and development of all life in the planet. This commitment is embodied in the 
school’s activities, so that students of first and second grade in 2011 have developed a radio 
program about the pollution problems in the valley of Achocalla. For the realization of this 
program those students have conducted a research to realize the problems of areas with higher 
pollution lacked of environmental policies to protect the lakes and green areas. Furthermore, 
the college has established agreements with the children and their families to replace the use 
of plastic bags for cloth bags. (Articulo Kurmi Wasi, Appendix CD, 2012: 5) 
It is part of this second area, to know and appreciate the different ways of organizing human 
beings either to defend rights, not to be oppressed and exploited, to be heard, not to be 
discriminated against, to express ourselves freely and creatively, and to not be excluded. To 
develop the identity and sense of belonging to the social reality is relevant to bear in mind the 
importance of responsibility in creating the conditions for welfare and ethical sense at work. It 
is also important to analyze the situations of inequality and risk in working conditions and the 
rights that protect working people and their organizations. During the year 2012 there have 
been a number of research trips and visits in order to contextualize learning. In the 
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“Moyapampa” community the students got to know about community organization, functions 
and forms of election, originating authorities, and ancient customs for the management of 
water and land. In the “Huanuni” community, the mining environment has helped to 
understand the historical role of the working class in the class struggle and to know the form 
of organization of the proletariat. This approach to reality is one that encourages the building 
of social ties, cultural and political rights of young people with their context. (Appendix, 
2012, pp. 5, 6) 
 
Identity with History and Culture  
The third area aims to develop an identity with the link of history and culture. It is seen as 
necessary to develop a notion of time processes, because it is a tool to understand the history 
and it helps to form the cognitive schemas related to space and causality. Furthermore it 
favors the development of basic skills to understand and manage the terms and categories 
which provide the learner with basic tools to reconstruct the past, explain the present and have 
a notion of the future. (Articulo Kurmi Wasi, Appendix CD, 2012: 6) 
This approach of historical information involves to identify that organized collective activity 
for the common good has a permanent impact over time, so that the students can understand 
their validity and link with the contemporary. In this way it will help the students to build 
their sense of belonging and identity towards their people and their culture. Then it will make 
sense to refer to data, facts and figures of history that will be included as part of a complex 
historical process involving each one in various ways, with leading roles and responsibilities. 
Referred to the process of Andean culture throughout time, these processes are not linear-seen 
but circularly, that the past is a part of the present. (Articulo Kurmi Wasi, Appendix CD, 
2012: 6) 
During the research of history, students of third and fourth grades are studying colonial times. 
One of the resources they use to approach this historic moment is a radio program called "500 
years" based on the book by Eduardo Galeano "Open Veins of Latin America", from which 
the Trans-Atlantic slave trade is part of the history research. To contextualize these historical 
facts a study trip to the Afro-Bolivian community “Tocaña” located in the low land “Yungas” 
is applied to carry out. While researching historical aspects, the journey aims to discover a 
culture that persists over time and is still creating and recreating customs, rituals and 
knowledge over time. Every two years students of the Colegio are visiting this community for 
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three days, and share learning, customs and knowledge of this different environment. 
(Appendix, 2012, pp. 6, 7)  
 
The integration of identity and diversity 
The Kurmi Wasi has a specific outlook towards the function of school in society in 
recognizing it as a reflection of social division of labor as well as the class structure that 
occurs more widely in society. The curriculum expresses the hidden, theoretical body which 
implements these structural and ideological contents of knowledge, social organization and 
the forms of personal interaction. This situation is met in the social relations in the classroom 
where authority, social rules and values come to play. In this sense, the school represents an 
influential entity of identity construction. (Articulo Kurmi Wasi, Appendix CD, 2012: 8) 
Knowledge is nowadays accessible for everybody and should not introduce or evoke the 
separation of classes. From this point of view, the Kurmi Wasi proposes a teaching and 
curriculum in response against a hegemonic pedagogical practice, reflecting on the needs of 
the students and families to comprehensively work with identity and diversity in an inclusive 
and dialectical praxis. (Articulo Kurmi Wasi, Appendix CD, 2012: 8, 9) 
The Kurmi Wasi involves such a holistic and integrated learning in the practice of the 
connection between different models of acquiring knowledge. As depicted already above, the 
school refers to and implements the ways of learning which have existed in the Andean 
traditions. The students are engaged to learn through combining mathematics with “tapt’ana” 
to calculate time passages and historical dates to allow them to understand the different 
appearances of historical events in other spaces. In that way e.g. European history and 
American history, before colonialism can be related to. Through learning about the production 
methods of the Incas will enhance a different understanding of technology and modernity. 
(Articulo Kurmi Wasi, Appendix CD, 2012: 9) 
These contents have been structured and established from the pedagogical and ideological 
necessity of school and through the macro contents of the Plans and Programs Study of 
Ministry of Education, taking into account the recognition and appreciation of cultural, social, 
political, and natural other forms of knowledge important to the working class and other 
oppressed groups. (Articulo Kurmi Wasi, Appendix CD, 2012: 10) 
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5. Analysis 
The analysis will be divided into three main chapters according to each of the three practical 
research questions. Each practical research question consists of assisting sections, who are 
used because of the broad concepts implied in the research question and should help to clarify 
the applied data. With the intention to channel the three questions together, I aim to explain 
the initial research question: 
“How is the construction of national identity in the Plurinational state of Bolivia 
processed through education?” 
 
5.1. What composes the idea of the Nation? 
In order to answer the first practical research question, I address it by proposing how the 
establishment of the Nation state became central in Latin America and more importantly how 
it developed. I will mainly draw upon Anderson and Quijano to historically and theoretically 
review upon the construction of the Nation state and what problems it addressed and will add 
Mackintosh’s accounts about the role of education in the process of nation-building. 
 
5.1.1. The Notion of the Nation 
Benedict Anderson’s imagined communities relates to the definitions of the concepts of 
nationalism, nation-ness and the nation, explaining that each of the concepts has to be defined 
in extension to each other, because nationalism cannot be seen as one ideology. Rather it has 
to be defined in relation to the concepts of nation and nation-ness in order to prevent a fanatic 
use of it. “Nation, nationality, nationalism – all have proved notoriously difficult to define, let 
alone to analyse.” (Anderson, 2006: 3) In doing so, he tries to describe the powerful, global 
influence these definitions have, with the attempt to continuously keep it in discussion.  
Anderson relates to Hugh Seton-Watson’s text on nationalism, in which he observes that the 
concept of the nation cannot be defined scientifically and furthermore states, “All I can say is 
that a nation exists when a significant number of people in a community consider themselves 
to form a nation, or behave as if they formed one.” (Anderson, 2006: 6) Herein the definition 
of Anderson’s imagined communities find its theoretical approach, by rewinding the 
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“consider themselves” to “imagine themselves”. Anderson’s approach of the “imagined” is 
based on his thinking that a nation’s citizen cannot have a common relation to another citizen 
of the same nation, since the individual cannot know or have met all. However, Anderson 
describes the situation that in this process an image of a common relation exists in the minds 
of the citizens. (Anderson, 2006: 6) Herein, Anderson describes the nation from an 
anthropological view as, “(…) an imagined political community – and imagined as both 
inherently limited and sovereign.” (Anderson, 2006: 5, 6) 
The limited and sovereign aspects are inter-related in the sense that the territories’ boundaries 
are fixed and that beyond these boundaries there exist other imagined communities, nation 
states. They are also sovereign because no other nation state has the legitimacy to lay claim 
over it. (Anderson, 2006: 7) In this sense an imagined community can claim legitimacy and 
sovereignty upon its inhabitants, whereas an important factor, which I find crucial to point 
out, is the equality of the people belonging to a nation-state, an imagined community. 
Anderson mentioned it briefly as “regardless of the actual inequality and exploitation that 
may prevail in each, the nation is always conceived as a deep, horizontal comradeship.” 
(Anderson, 2006: 7) This leads Andersen to state that regardless of the fact that people do 
not physically see this imagined communities, nation-states, the notions of its existences lives 
in the heart and minds of the citizenry, which is a reason why so many people affected of this 
imagined nationalism would kill or be willing to die defending the sovereignty of this 
imagined communities. (Anderson, 2006: 7)  
 
Anibal Quijano describes the notions of the nation and the state as an “old phenomenon” 
(Quijano, 2000: 557), with the intention to define the “modern” nation state in a Latin 
American context. He describes the nation state as identity shaping, in an individualized 
society where power is organized between an imposing, small group, who control labour, 
resources, products and public authority. (Quijano, 2000: 557) While citizenship and political 
democracy are the more known characteristics of it, they are only possible to exist in a 
socially unequal society. (Quijano 1998a in Quijano, 2000: 557) Through the individualized 
aspect it makes it easier for citizens of a nation-state to identify themselves in a society, which 
nevertheless consists of power structures and in the same time is a product of power (Quijano, 
2000: 557) From this point of view society is seen as democratic as power structures exist and 
limit a democratic and national participation. Herein the nation state presents itself as a form 
of individual community between others, in which the individual citizen identifies him/herself 
with the nation and consequently with those power structures. 
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5.1.2. Common Roots of the Imagined Community 
 
In order to understand what makes the imagining of the nation occur so imbedded in an 
individual’s life, Anderson draws a relation to a common history of roots and origin of human 
existence. He compares national imaginings with religious imaginings as, “If the nationalist 
imagining is so concerned, this suggests a strong affinity with religious imaginings.” 
(Anderson, 2006: 10) He explains the formation of nations and the rise of nationalism in 
correlation with the decline of the religious modes of thought in the 18
th
 century. The dawn of 
Enlightenment enhanced a new search for rationalistic explanatory models of thought to 
define the world around human existence, where religious belief did not correspond to render 
meaning towards rationality. The search for something new, which could ensure continuity of 
a common context of meaning constructing, aligned with nationalism during the 
establishment of the nation states. For Anderson today’s nationality shares similar elements as 
the self-evident considered cultural system of religious beliefs and therefore stresses the 
importance of the nation for people to understand the world. (Anderson, 2006: 11, 12) The 
perception of time and with it the relation to a common history addresses a further decisive 
element where the importance of the nation took place. To “think” the nation (Anderson, 
2006: 22), Anderson describes the idea of imagining the nation as a simultaneously 
movement in “homogenous, empty time” (Anderson, 2006: 24) measured by clock and 
calendar. This indicates that a nation’s citizen will not be able to apprehend the activities of 
his/her fellow citizens, but is confident about their regular, individual and simultaneous 
activity. (Anderson, 2006: 26)  
As a further and common factor of imagined consciousness Anderson mentions “cultural 
artefacts of a particular kind” (Anderson, 2006: 4) as deep attachments of a common cultural 
ground which contributes to nationality, nation-ness as well as nationalism. The creation of 
these artefacts can be understood as a socio-cultural construction because of the various 
transformations such a common cultural ground of the national entailed to contribute to 
construct political and ideological constellations. (Anderson, 2006: 4)  
Moreover, Anderson points out the important factor of the use and spread of a common 
language. The imagining of the nation arose historically through the decline of three 
fundamental cultural conceptions. First “(…) that a particular script language offered 
privileged access to ontological truth” (Anderson, 2006: 36), meaning that only literate 
persons could access information and knowledge through an elevated common language in 
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use. Second, society believed to be naturally organized under the rule of a monarch, who 
undoubtedly inherited a rather “divine” sense of superiority. Third, people believed that the 
existence of the world and men originated identically. The decline of the combination of those 
indicators opened a new and specific sense of every day’s existence to the individual 
(Anderson, 2006: 36). In continuation, with the growing impact of scientific and economic 
changes it was possible for societal groups to think and relate to themselves and others 
(Anderson, 2006: 36). Herein the “modern nation” occurred in the joining of capitalism and 
print technology in the Western hemisphere, giving the literate part of a society the possibility 
of a new kind of an imagined community, and with it the rise of a national consciousness 
through a larger grouping between political entities in 1776 and 1838 (Anderson, 2006: 46).   
Anibal Quijano describes particularly the modern nation state and comprehends Anderson’s 
theory of the European formation of nation states to be imagined. He refers more precisely to 
the “(…) homogenization of the population in terms of common historic subjective 
experiences.” (Quijano, 2000: 569) Herein, he defines the homogenization as the process of 
identity and meaning construction in a common space as a result of the democratization of 
society. (Quijano, 2000: 569) In this sense, Quijano addresses the democratic participation as 
a homogenizing characteristic of the nation state. Through this participative form of identity 
constructing, an ascertainable and tangible element creates the imagined community as 
something common to share and to relate to. Herein, the distribution of power is controlled 
and imposed homogenization appears as a cycle, in which the citizen is caught to reproduce 
such specific power structures (Quijano, 2000: 557). 
The nation and the national can have different and complex explanations. What emerged now 
out of this context of comparative explanations from Anderson and Quijano is that the nation 
has to be seen as a modern construction and shares in this view a common, historical 
antecedent, which effectively contributed to the imagined community. From this viewpoint 
the Nation state’s particular appearance in Latin America and Bolivia will be further analysed.  
 
5.1.3. The Nation State in Latin America 
The emergence of the nation state in Latin America appeared in close relation with the rise of 
nationalism. Anderson describes the rise of nationalism during the independence movements 
of “Creoles” in the former Spanish colonies in Latin America as an earlier occurrence than 
Processing National Identity  
 28  
 
during the European nation state formation. Herein, the Creole population’s conceptualizing 
of their nation-ness was decisive towards the independence movements from the Spanish-
American Empire. The interesting thing here is that the Creole population sought for a re-
identification with strong relation to their European descent in order to form one nation. 
(Anderson, 2006: 47, 48) The most common factor of this uprising against the dependency of 
the Spanish-American Empire was the colonizer’s control of the spread of Enlightenments 
liberating ideas. With imposing new taxes and their efficient collection, the increase of urban 
mercantilism and the restriction of local trade for the monopoliser’s advantage, and the 
centralized hierarchic administrative control (Anderson, 2006: 50).  
Departing from this pattern the colonial empire transformed into the Nation state mainly 
through the enormous increase of physical mobility, and as well through the rapid 
multiplication of its functions and the spread of modern-education. That can be reasoned by 
the growing acceptance of moral importance and modern knowledge throughout the whole 
population of a diversified colonized country. Within this development, the access to literacy 
for a whole population meant an essential step towards a further identification towards a new 
image of a nation. (Anderson, 2006: 115, 116). 
Education herein was used as a product to reflect the histories and values of the “given 
society”, in this case the dominant population group. (Macintosh in Lowe, Grant and 
Williams, 1971: 134, 135) Education played a role to link the society it operates in to the 
national identity the educational system derives from. The practices of education involved to 
encourage a recreation between the students to language, history, and religion, common 
patterns of social attributes and with common concepts of duties of the system’s origin. 
Macintosh in Lowe, Grant and Williams, 1971: 137)  
Education has to be recognized as a crucial distributer of a national feeling. It can be seen as a 
good and vital source to achieve personal and national liberation, but also has the ability to 
damage when it is used to claim special privileges or priorities for one nation or group above 
all others. (Macintosh in Lowe, Grant and Williams, 1971: 144, 145) 
For Anibal Quijano the link between the nation state formation and colonial relations in the 
Spanish-American society contained already specific national interests of the white minority 
to control the independent state’s colonial society majority of American Indians, blacks and 
mestizo’s. The white Latin American elite maintained the social patterns of the colonial 
empire of dominance and exploitation to allow no common interest between whites and non-
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whites, especially when defining a common national identity. This minority who held the 
power and kept the colonial relationship alive in Latin America made themselves dependent 
from the European elite through the homogenous identification of a western lifestyle of 
consuming commodities produced in Europe. (Quijano, 2000: 565, 566) 
Quijano addresses the racial problem as crucial when it comes to the further development of 
the colonial empire to the nation state. The presence of the social-constructed notion of race in 
Latin America indicated a continuous problem to achieve national homogenization of all 
population groups and with it political democratization. He defines that through Coloniality of 
power the distinction between races has been the key mechanism to define exclusion of the 
nation and to implement a Eurocentric model of a nation state. Through the Eurocentric model 
of national identification in Latin America’s independent states, Quijano describes the 
dilemma of the continents attempt to become something what they could not achieve because 
of the still existing colonial relationship between the different population groups. This 
Coloniality of power as he describes it is the still persistent problem in the process of 
democratization in Latin America and shows a major difference between the developments of 
the European nation state formation. (Quijano, 2000: 568, 569)     
 
5.2.  In what consists the idea of the Plurinational? 
The second part of the analysis aims to explain Bolivia’s shift of state organization from the 
Nation state to the Plurinational state. I will first describe crucial historical indicators in 
Bolivia’s past which have close relation to a national re-construction of the government by 
drawing upon the empirical data of indigenous mobilizations of the last decades in Bolivia. 
Herein, I will connect Felipe Arocena’s data about Race and Class in Bolivia to Silvia Rivera 
Cusicanqui’s perspectives on decolonization indigenous dynamics of modernity. Furthermore, 
the character of the Plurinational will be explored in its theoretical terms, where I will draw 
upon Catherine Walsh’s definitions. At last I will analyse the Plurinational aims of the new 
constitution using the three articles of the new constitution in relation with the outcomes of 
the interviews.   
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5.2.1. The Nation State Process in Bolivia  
 
A clear link between Anderson’s historical accounts of the imagining of national identity of 
the Creole pioneers as well as Quijano’s notion of the continuation of colonial power relations 
based on race and class dependency follows Felipe Arocena’s accounts of the process of 
homogenization in Bolivia. He describes the in the colonial period carried out segregation of 
the native population as a crucial entailment for Bolivia’s further development. The 
marginalization of indigenous people as forced labour placed apart of society shaped the 
beginning of centuries to come of race and class separation (Arocena, 2008: 11). With the 
independence movements a more concrete image of nation building invented the very 
fundament of how a modern nation should look like that there was no equally constituted 
place for the indigenous population in this picture, nor their rights, since the independent 
states were defined according to a western, Catholic image of national identity. (Arocena, 
2008: 11, 12)  
Anderson’s definition of common historical, cultural and linguistic roots on which the 
imagined community draws upon for national identification shows to be contradictive in 
Bolivia’s case towards the already existing societal diversity of those elements. The socio-
political events and shifts on a constitutional level of the past century are taken as most 
relevant in the concise history of Bolivia in relation to the process of national identity. Social 
and political mobilizations are herein depicted as the decisive feature of the results of major 
political shifts within this time frame.  
The first well known indigenous mobilizations occurred in Bolivia and Peru during the great 
cycle of rebellion from 1771 to 1781, mentioned in Silvia Rivera Cusicanqui’s accounts of 
Decolonization in Bolivia. (Rivera Cusicanqui, 2012: Introduction) The examples of the early 
indigenous leaders and martyrs Tupaq Amaru II, Tupaq Katari and Tomás Katari resistance 
against the colonial capture of goods and control of production and distribution demonstrate 
an “ (…) expression of indigenous modernity in which religious and political self-
determination signified a retaking of their own historicity – a decolonization of imaginaries 
and of the form of representation.” (Rivera Cusicanqui, 2012: 96) Rivera Cusicanqui explains 
the decolonization as an action in response to the imposed cultural postmodernism from the 
western modeled elites and a performance of the indigenous’ own commitment to modernity. 
(Rivera Cusicanqui, 2012: 96) 
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These changes had to be met, but they took their time. Throughout the Nation state process of 
homogenization in Bolivia the unequal relationship and distribution of power and rights 
demanded with time changes which could be achieved in several steps. The limitation of the 
reproduction of indigenous cultural identity led to a more concrete initiation to raise equality 
between the indigenous and the European descendent population through the politics of 
“Indigenismo”. This objective was implemented since the 1930’s in Bolivia to make the 
native population adapt to the European idealized society through developments in 
communication, education and integration policies as “useful citizens”. Herein appeared a 
misconception of this initiative. This process created an assimilation of the indigenous 
population and labelled them as “Campesinos”, but did not lead to recognition of their 
cultures, their language use in education, nor land ownership. (Arocena, 2008: 12) That shows 
how political strategies were used to mislead the idea of an integration process to a further 
continuation of the exclusion of the indigenous population of the Bolivian society.     
In this period the assimilation of the indigenous population and the African descendent 
population group functioned to encourage them to become “(…) useful citizens in the 
productive system.” (Arocena, 2008: 15) Assimilation highlights the adopting of cultural 
patterns derived from the dominant culture. The strategy, according to Arocena is known to 
be used as a public policy of a state to make an oppressed groups adopt the dominant culture, 
or even can be applied as a strategy for groups to integrate themselves into a wider society 
under beneficial conditions of the dominant group. (Arocena, 2008: 14, 15) 
As a result of this, the racial intermixing spread in Latin America to a popular tendency for a 
better integration in the wider society and to be therefore a part of the national identity. 
Through this development of an intermixed population the racial conflict could be avoided, 
thus created a more distinct reality of racial classification, where Campesinos, Mestizos or 
Mulattos had better opportunities for a more equal integration in the European idealized 
society. (Arocena, 2008: 15) 
More decisive indigenous mobilisations took place in the 1990’s, where of organized 
indigenous groups and NGO’s. The issues about ethnicity or autonomy were addressed 
towards the Bolivian government, stressing the re-definition of ethnicity against class 
dependency and culture against political ideology. The organized initiative, which happened 
because of the 500
th
 anniversary of Columbus’s arrival in the Americas, made an impact in 
the Constitution in 1994, defining the country as “free, independent, sovereign, multiethnic 
and pluricultural”, as well as it allows bilingual education and collective ownership of land. 
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(Arocena, 2008: 3) Through the multicultural strategy groups can maintain as much as 
possible their own cultural patterns to be able to express different national identities at once. 
(Arocena, 2008: 14, 15)  “(…) Multiculturalism may be a strategy favoured by the state, in 
which case the state must protect, recognise and respect cultural diversity.” (Arocena, 2008: 
15) 
The shift from assimilation towards multiculturalism directed the progressive course of 
indigenous resistance and its further involvement in the political process in Bolivia. (Arocena, 
2008: 12) The then Bolivian president Gonzales Sánchez de Lozada adopted this agenda 
because of a growing fear of Bolivian elites of indigenous movements, but anyhow it was a 
strategy for the continuation of the monopoly of their power. Rivera Cusicanqui defines the 
official multiculturalism as a cover-up for new forms of colonization of “conditional 
inclusion” as a second-class citizenship. (Rivera Cusicanqui, 2012: 98, 99, 100) This indicates 
that it might have been a long process for such a diverse population living in different realities 
like in Bolivia, to understand and carry out the meaning of the concept of multiculturalism. 
This shift in the 1990’s did not rewind the power structures kept by the white elite, which 
could have been the cause of further on-going social mobilizations. Those have gained 
especially more popularity carried out by one indigenous political party, the Movement 
towards Socialism, which led to the unthinkable, the election of their candidate and leader 
Evo Morales as the first indigenous president of Bolivia in December 2005. From this 
historical turning point, a new government was formed and a New Constitution was about to 
be written to bring the multicultural plan into a legal act. (Arocena, 2008: 13)  
The process of the Plurinational state of Bolivia encounters challenges with implementing the 
multicultural plan in relation to the process of national identity in the country. By defining the 
challenges, Arocena’s points indicate a similar thinking as Anderson and Quijano. He 
explains that the differences of a shared common ground of facts, values and ideas do not 
create a simple situation to compose national identity in Bolivia. It encounters new 
challenges, deriving from the process of globalization from the outside and the local 
communities’ self-determination from the inside of the country. (Arocena, 2008: 16) This is 
important to note, assuming that the challenges which the Plurinational State of Bolivia 
encounters come from many directions and different origins. Because of the complex history 
the country entails, the challenges to be met today derive from all those different origins and 
create therefore a very unique global situation.   
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5.2.2. The Emergence of the Plurinational State  
As described in the last chapters, the problems and challenges which occurred with the Nation 
state in Latin America and particularly in Bolivia have demonstrated a contra-indication in 
this context towards a homogenous image of the construction of national identity. Looking at 
the political events described above as an emerging result in Bolivia and relating to 
Anderson's notion of the Nation state’s perception to consist of common language, culture and 
history this shows why in Bolivia the Nation state was conflicted because of the vast territory 
and the variety of preserved native languages and cultural traditions.  
Catherine Walsh explains the complex dilemma of a dominant population group constructing 
the “national” in society according to their specific interest and culture that state and society 
will reflect on those. As a result of that, the national will be institutionalized to reproduce and 
enforce this idea to the whole population. (Walsh, 2009: 68) Silvia Rivera Cusicanqui 
moreover explains that the indigenous world’s conception of history not as a linear process, 
rather the past and future is contained in the present, which opposes the imposed, western 
cultural postmodernism in its meaning. (Rivera Cusicanqui, 2012: 96)  
Walsh refers in her accounts of Dec-colonial perspectives and State Re-founding in Ecuador 
and Bolivia to the still ongoing colonial power relationship. She defines racial determination 
of social status and class dependency constructed through the hierarchical system of social 
classification. (Walsh, 2009: 67) In this regard Catherine Walsh uses Quijano’s concept of 
Coloniality of power to describe the continuous process of capitalism and colonialism through 
marginalization of the indigenous and African descendent population in various Latin 
American countries for the control of labor, knowledge, being, spirituality, existence, life 
visions and nature. (Walsh, 2011: 53) From this perspective, an ethnic-racial difference was 
produced out of a historical-structural problem. This implication finds its relativity when 
looking at the “mestizaje” (racial mixing towards “whiteness”) population as a model of 
white –western modernity as a continuous discourse of power. This issue of a power relation 
of a “white” dominant group upon different indigenous realities in Bolivia has been addressed 
within a “De-colonizing process” when re-defining the state and the Plurinational idea to 
imply to a new state foundation in the development of Bolivia’s New Constitution in 2009. 
(Walsh, 2009: 67, 68)  
In the Bolivian context an alternative towards the Nation state can be seen in the Plurinational 
state. It is convenient because of the existence of many "nations" of native population groups 
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in the country. Catherine Walsh describes the idea behind Plurinationality in the plural 
character of a national oneness, and can be seen in cases of Ecuador and Bolivia in a 
geographical and ancestral context, which relates to different ways of living and how a sub-
society re-produces itself in an own, different surrounding. (Walsh, 2009: 68)  
What is important to consider when examining the appearance of the Plurinational state in 
Bolivia and Ecuador is to notice the existence of similar inclusions of more cultures on a 
national level outside the Latin American context. This model can be found in Belgium and 
Switzerland as well as in Finland and New Zealand due to their constraint consolidation of 
indigenous peoples. Canada accounts also for a particular constitutional attention towards the 
3% of indigenous the country contains. These examples demonstrate that also the 
Plurinational state in comparison to the Nation state can have a diverse meaning, 
interpretation and manifestation. (Walsh, 2009: 71, 72)  
Back to Latin America, the Bolivian making of the Plurinational state was the first of its kind 
on the continent. Since the recognition of the term “Plurinational” in the new constitution 
developed in the National Constitutional Assembly of Bolivia in January 2009, the state took 
as the first Latin American country a step towards re-defining boundaries between the 
diversity of people, identities and cultures emerged within the nation. With the aim to re-
configure indigenous rights in participatory actions and the recognition of indigenous 
autonomies within the national ones centered the path to de-colonize the country as one of the 
crucial elements of the new Constitution of 2009. Plurinationality should further be promoted, 
in the diversities of expression of the plurality of the nation, relating to the existence of the 
diversity of cultures in the state, as well as administrational and juridical equality between the 
different recognized nations within the state of Bolivia, and at last reasoning the construction 
of an intercultural society as an essential component of the constitution. (Walsh, 2009: 73) 
In this process, the Plurinational state was not the favored concept the oppositional minority 
of the right wing group “Poder Democrático y Social” as well as, or maybe in relation with 
the World Bank’s and the United Nation’s Development Program intention for an 
Intercultural state. The intercultural varies with less implication of structural changes based on 
its disapproval that the nation is constructed on differences and its inclusion of the neoliberal 
agenda. Since then, interculturality has been used in different ways to relate to visions of 
society for transformation. In the new Bolivian Constitution, interculturality is used in close 
relation with the Plurinational state to construct a different society. (Walsh, 2009: 74) 
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5.2.3. The New Constitution’s Educational Aims  
The Plurinational state as new form of state organization is expressed in the New Constitution 
through the use of different terms. In order to create an overall understanding of this 
document I will give a brief description of the New Constitution’s introduction, where the 
reasons why and for which aim it has been re-written are explained. In order to reach a better 
understanding of these aims through the New Constitution, and specifically to relate this part 
of the analysis with the next of the Colegio Kurmi Wasi, I will analyse the selected parts of 
three articles about educational purposes of the New Constitution. To describe it from a local 
and national perspective I draw upon two interviews I have conducted specific to this context. 
Those informants are Oscar Llanque, an agronomist and Aymara representative involved in 
development project all over Bolivia, and Franz Coronel Berrios, a student of pedagogy at a 
local institute with a specific focus on social-communitarian education. 
Introduction:  
In this introduction a general image of Bolivia’s rich diversity in geography and cultures is 
depicted to define it as a privilege, because before colonialism this vastness of diversity has 
not been conflicted or infected by racism. By referring to the historical weight of various 
happenings which have created inequality in Bolivia’s population, the state will be newly 
defined because of this shared similarity. (New Constitution, 2008: 2) 
The Bolivian community as a whole, expressed as “pueblo boliviano” of plural character 
follows the path of liberation to construct a new state. A state based on the respect of 
(igualdad) equality between everyone with principles of sovereignty, dignity, 
complementarity, solidarity, harmony, (equidad) in the distribution and redistribution of the 
social product of a good life, expressed as “vivir bien”. (New Constitution, 2008: 2) 
According to Walsh, “vivir bien” or “buen vivir” are foundations of Andean life visions, 
“including the social, cultural, spiritual, economic, and environmental, among others, in the 
harmonic, equitable and solidarity-based relations among humans and with nature, and in the 
necessary interrelation of beings, knowledges, cultures, rationalities, and logics of thinking, 
acting, and living.” (Walsh, 2011: 57)    
This ancestral vision of balanced and respectful life between people and nature has a strong 
focus on how national identity is conceived as a construct of the Plurinational state. This will 
be further more explained in the interviews of the analysis of the specific articles.  
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Article 78: 
I. Education is unitary, public, universal, democratic, participative, communitarian, de-
colonizing and of quality. (New Constitution, 2008: 18) 
II. Education is intra- and intercultural and multilingual in the whole educational system. 
(New Constitution, 2008: 19) 
According to the 3
rd
 interviewee Oscar Llanque the article 78’s main point is to consider the 
plurality of Bolivia in terms of the various nations contained in the country. He explains that 
it is the first time in history since Bolivia exists as it is known today where specifically the 36 
nations are recognized. Herein, he refers to an even larger number of existing nations. For him 
the main or the common point is to have unity, as there exists “only” one country or state. 
This unity indicates a joining, because what the 36 nations have in common is the same 
history to be seen at the colonization. The colonization means to him to have another culture, 
another process, another model of development of imposed origin which tries to make the 
various nations different and similar to the Europeans, in his opinion a wrong way to 
construct a society. (Appendix CD, Interview 3: 2) For Oscar Llanque the decolonization 
should oppose colonization and break the colonial structure through education for the country 
as a whole. In his opinion Bolivia should construct its own model and follow its own 
development, not on behalf of a different reality, as the European or particularly the Spanish. 
To construct the Western model of Neo-liberalism does not depend on the time to be invested; 
it rather depends at the history it builds on. This according to Mr. Llanque is the “spirit of the 
point number one of this article.” (Appendix CD, Interview 3: 2) Furthermore, he relates the 
first article to the understanding that public education should be a basic and human right for 
everyone in society without exclusion and restrictions even in private schools. Democracy 
here should apply to break the colonial pattern. The second point of the article 78 should 
interlink according to Llanque these aspects to create a clear relationship between the 
diversity of nations in the country as meant in the inter- and intra-cultural approach. “If we 
don’t interchange our cultures, our … reality we will not advance to the future.” (Appendix 
CD, interview 3: 3) In relation to that the recognition of the various nation’s languages as 
expressions in different or even the same language have different meanings.  
According to Franz Coronel Berrios the article 78 expresses an increasing demand of counter 
privatization of education related to the emerged privatization of schools and universities in 
1994 in Bolivia. Each of the highlighted concepts of the article contains a theoretical basis. 
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“Universal” speaks about the inclusion of indigenous people in education, which historically 
was not possible. “Participatory democracy” to Mr. Berrios explains already in its wording its 
importance. (Appendix CD, Interview 4: 2, 3) 
“Communitarian” relates to an original concept of the native population, which has been 
broken through the years of Neo-liberal governments in Bolivia. Berrios describes the concept 
to have been important in distributing values which today are hardly to be found again, like 
solidarity or redistribution. Through the educational engagement to bring back these values, 
the article 78 emphasizes the involvement of parents, teachers, community authorities and 
governmental authorities in this context. In order to interconnect education with reality, “La 
educación comunitaria es una educación que transciende todas  barreras arquitectónicas y 
culturales, por eso intercultural, que respete las diferencias lingüísticas … esa es la 
educación comunitaria.” (Appendix CD, Interview 4: 3)   
“Decolonization” describes for Berrios an extreme positioning away from everything foreign 
with the aim to distance itself from the colonial agent. He expresses his concern of people 
advocating decolonization as such to, “volver nosotros a constituir las comunidades alejados 
de todos los recursos tecnológicos.” (Appendix, Interview 4: 3) For him a clear direction 
should be drawn based on objective conditions, as the use and involvement as in this case the 
in foreign countries produced technological means, which have generated subjective 
conditions in life, enabling a process of identity construction. (Appendix CD, Interview 4: 3)  
“Quality” in education is not easy to define because it cannot easily be measured without a 
subjective indication. Berrios relates the concept to a neoliberal conception used in business. 
He doubts about the evaluation of quality as, “Cómo uno puede calificar a un estudiante? 
Estás midiendo su conocimiento, sus actitudes, sus prácticas, sus relaciones 
interpersonales?”(Appendix CD, Interview 4: 3, 4) In this regard Berrios explains an example 
of the young conductors, called “boxeadores” in the public transportation of La Paz. As they 
are working, they cannot attend classes during the day but in the night, whereas on a daily 
basis they meet monetary relations to exchange, add, substrate, multiply etc. But when they 
should perform numeral calculations in the classroom they are not able to. Therefore, quality 
can often be confused with effectiveness or efficiency. Berrios explains that qualitative 
education involves learning processes which are individually processed and therefore 
achieved in different stages of time. He is of the opinion that as this concept is used in the 
constitution, it refers to a more integral measurement of knowledge. (Appendix CD, Interview 
4: 4) 
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“Intra-, Intercultural and Multilingual” according to Franz Coronel Berrios are terms which 
involve more explanations. By looking at the Aymara person there has been syncretism of 
their ancestral religious aspects which make the Aymara assume now other kinds of positions 
and actions related to the their culture. Berrios relates the explanation of the terms to a recent 
investigation he has carried out in the Amazonian province of Beni in Bolivia. Here he 
investigated the intra-, intercultural and multilingual effects in the rural area where a situation 
was met in which the local person, the “Mojine Nacieno” changed his modes of cultural 
production of behaviours by generating other more individual through the increasing 
influence from outside. Berrios describes that according to this case such communities have to 
work increasingly with the recognition of their culture, retrieving their values and languages 
in the following, “Pero que es lo que pasa, la interculturalidad es con lo que más ellos tienen 
que trabajar porque el  “Mojine Nacieno”  en el tiempo ha ido asumiendo otro tipo de 
conductas y valores ajenas a ellos, sus modos de producción ha ido cambiando, generando 
otros más individuales, en este caso ellos están trabajando más en el reconocimiento de su 
cultura, en ... en recuperar sus valores, su lengua, todo lo que hace la interculturalidad.” 
(Appendix CD, Interview 4: 4)  Children of the “Nacianos Mojinos” refuse to learn their 
native tongue because of the wide spread presence of Spanish in books as well as the 
difficulty to speak their native tongue.  Overall, these aspects are well connected, Franz 
explains, language however is a concern in many places in Bolivia. By mentioning examples 
like the older generation’s fear to lose their language in the eastern province of “Chaco”, 
because of the nearby situated oil fields situated by the government, the young generation 
takes over other kind of language that implies different kind of values. A similar phenomena 
describes Berrios happens with monks of “San Ignacio”, where western influence enters their 
communal forms of production. (Appendix CD, Interview 4: 4, 5)   
Article 79: 
Education should encourage the citizenship, the inter-cultural dialogue and the etic and 
moral values, which should incorporate gender equality, non-differentiating roles, non-
violence and the validity of Human Rights (New Constitution, 2008: 19). 
When interpreting Oscar Llanque’s responses towards the article 79, a clear relation can be 
drawn between Anderson’s imagined community and Llanque’s nation-ness. He describes 
this article related to the quality of education. With that he further explains the natural 
occurring love towards the country one decides to live in represented through its symbols, 
flags and heroes. He emphasizes the identification with the country one lives in through its 
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historical antecedents and through the national constitution. It is important that education 
transmits this relationship, but to avoid creating nationalism, where he refers to Nazi-
Germany. Llanque emphasizes the process of national a cultural identification as 
philosophical, which is in his opinion the core of the Plurinational state.  He defines this as, 
“Ah, it is not only economical or “Mother Earth” or social movement, or politicians affairs. 
The philosophy of what we are, the identity, that is the main important point that … eh … Evo 
Morales took to change our reality.”(Appendix CD, Interview 3: 4) 
In addition to that Llanque describes this identification as an ethical response towards actions 
and respect of inclusion and difference in terms of gender and generation. In his opinion the 
moral and ethical values are the basis of education and are expressed in this article through 
the emphasis of Human rights, Mother Earth’s rights, the indigenous rights, the homosexual’s 
rights, and the right for education. (Appendix CD, Interview 3: 5) 
Franz Coronel Berrios interprets this article to civic education, which works specifically with 
the construction of national identity. Berrios explains that civic education entered the Latin 
curricula to construct a citizen’s national identity according to the prevailing hegemonic 
model the citizen is confronted with in his/her country, in Bolivia’s case the former 
dominating Neo-liberal model. Now, in the Plurinational state, civic education should 
enhance the construction of national identity according to each existing nation in the state. 
Herein the intercultural dialogue will be maintained based on ethical and moral values.  For 
Mr. Berrios this seems to be to easily formulated in the constitution, whereas in practice 
reality looks different with the problems posed by modernity entering the diverse and vast 
realities in Bolivia as explained by Berrios of his responses in article 78. (Appendix CD, 
Interview 4, 6) For him the aim here is to rescue ancestral knowledge and somehow merge or 
supplement with Westerners, as he explains, “De alguna  manera lo que se pretende es 
rescatar los saberes ancestrales y de alguna forma fusionarlos o complementarlos con los 
occidentales.” (Appendix CD, Interview 4: 6) 
An ethical and moral fundament in constructing an identity is according to Franz Coronel 
Berrios very important. He draws a relation to his studies in Cuba, where he observed the 
influence civic education has had to create a revolutionary Cuban identity already used as a 
political program in nursery institutions. He describes his experience when talking to a Cuban 
child as it could already identify itself to its homeland, the socialism and its historical 
appearance in the country and had already an idea of values and beliefs related to that. 
(Appendix CD, Interview 4: 6, 7)   
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Article 80: 
II. Education should aim to contribute to the unity of Bolivian identity as a principle of the 
Plurinational state, illustrated in the development of cultural identity of each represented 
nation’s understanding and intercultural enrichment in the state (New Constitution, 2008: 
19). 
Oscar Llanque relates to the article 80 education as an important component of Bolivia’s 
process’s orientation of decolonization. Herein, he addresses the relation of the intra- and 
intercultural approach in constructing national identity considering state formation upon 
reality. In order to achieve this interchanging concept of a Plurinational state one has to be 
sure about his/her own identity as well as being able not to discriminate nor exclude others 
from this context. He believes that through the idea to interchange cultures of the many 
nations in the country, this will create radically changes of the former republican structure. 
(Appendix CD, Interview 3: 5) 
Franz Coronel Berrios refers in a similar way to education as a basic element of the 
constitution’s agenda to construct and strengthen national identity and the cultural 
development of every nation in the broader societal aspect of Bolivia. Herein, he relates to 
what he described in article 78 with the privatization of educational institutions in Bolivia, a 
class differentiation. “Por un lado había la escuela para los niños y niñas que  van a 
gobernar, por otro lado había la escuela para los niños y niñas que van a ser gobernados.” 
(Appendix CD, Interview 4: 8) Identity construction in both cases will have the opposite effect 
as the Plurinational state wants to achieve with its equal involvement of each nation’s 
recognition. Berrios describes a different identification as it is usually supposed to be, to 
identify oneself with a similar trait from another’s personality or nationality in this case. He 
describes the recognition of difference within the same societal context as a new and 
complementary dialogue of knowledge. The intercultural interplay of different worldviews is 
the aim of identity construction in Bolivia. (Appendix CD, Interview 4: 8) 
But Franz Coronel Berrios looks upon that dialogue critical, because he can see the spread 
and dominance of the Aymara culture in places in Bolivia where they haven’t existed before. 
He uses the example of the Mojeño community in Beni, where the presence and influence of 
Aymara culture in that area generates new forms of community production, which has a more 
individualistic effect on the identity construction of Mojeño’s. Here a national intercultural 
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approach will be to recover the Mojeño’s identifying features that differentiates them from 
others. (Appendix CD, Interview 4: 9) 
 
5.3. How does the Colegio Kurmi Wasi address the Plurinational in 
Practice? 
In this section I will analyze the Colegio Kurmi Wasi’s practices if related to the New 
Constitution’s educational outlook of the three examined articles of the previous section of the 
analysis. To do so, I will draw upon the official document of the school, the Articulo Kurmi 
Wasi, which will be explained more precicely from a first-hand view of the conducted 
interviews of the school’s leaders, Karin Boller and Pity Ovando Alvizuri. 
 
5.3.1. Plurinationality in a school setting – the case of the Colegio 
Kurmi Wasi 
 
Article 78: 
I. Education is unitary, public, universal, democratic, participative, communitarian, de-
colonizing and of quality. (New Constitution, 2008: 18) 
The first part of the article 78 states, education should be unitary, public and universal. Karin 
Boller explains, the article 78 relates through the aspects of diversity and identity to the 
Kurmi Wasi’s incorporation of those. She defines that the Kurmi Wasi, and specifically this 
idea to incorporate diversity in a school exists already since 2005, therefore in general there is 
a time gap between the year the New Constitution has been published. (Appendix CD, 
Interview 1: 1) From that perspective it can be understood that the many aspects from the 
constitution which are to be found in the Colegio Kurmi Wasi do not derive from a 
constitutional perspective, but find a similar character in some of those aspects in practice in 
the school.  
Furthermore, the Colegio Kurmi Wasi is a school setting of private origin, in the sense that it 
contains its own self-defined philosophy of education, centered on Célestine Freinet’s 
concepts of group activity and outdoor relationship (Articulo Kurmi Wasi, 2012: 11), Paolo 
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Freire’s approach of critical pedagogy, Waldorf education and Montessori materials. (Articulo 
Kurmi Wasi, 2012: 7, 8) In this sense, to draw a relation to the public and universal aspects is 
more difficult, whereas the school is accessible for the public without limitation of cultural, 
ethnic or financial background, nor handicap of the student, as Boller describes: “Eeh .. a 
parte de esas diferentes zonas de diferente nivel económico creo que otra cosa que enriquece 
el colegio .. eeh .. otra cosa que lo hace también más diverso es la integración de ninos con 
alguna discapacidad que tambien es como otra cultura, no?”  (Appendix CD, Interview 1: 3)  
Looking at the following aspects of article 78, that education should be democratic, 
participative, communitarian, de-colonizing and of quality, the Colegio Kurmi Wasi works 
specifically with these aspects, as their common philosophy addresses the interplay between 
the students’ involvement and expression of their cultural background. According to the 
Articulo Kurmi Wasi, a traditional frontal teaching does not often happen in this school. 
Usually, an involvement of the lesson’s content with the student’s reactions of questions, 
information and opinion takes place. It is generally emphasized that the teacher involves the 
students’ ability of sharing information, and aims to connect the larger group of students with 
the information what the individual student brings along. This is organized through a variety 
of didactical methods. One of those is the “multi-grade” classes e.g. are workshops where the 
students of one class are encouraged to create projects by themselves such as greenhouse 
management, traditional and alternative medicine, food preservation and Agro-ecology 
throughout a one year commitment to the project. (Articulo Kurmi Wasi, 2012: 13) This input 
and sharing of information leads to a common understanding and acceptance of different 
realities the student’s brought along or has been taught in the school.  
The Kurmi Wasi relates to the aspects of quality and decolonization, but for Karin Boller 
more importantly the democratic, participatory aspect of this article is to be recognized in the 
weekly performance of the assembly in the Kurmi Wasi, as she describes, “Yo creo que ahí 
como son los ninos estudiantes que dan el orden del día y los temas del día, y ellos son los 
que también organizan la asamblea, manejan la asamblea y el profesor participa como uno 
más, se trabaja mucho en el tema de la democracia y de la participación, porque los 
estudiantes también se sienten parte en la construcción de la escuela.” (Appendix CD, 
Interview 1: 2) Here a strong relation between the active participation of each student 
encourages the democratic perspective to be part of constructing the reality they live in. 
Through taking initiatives, making decisions, raising issues, supporting and complementing 
others with own opinions respectfully this space of expression is created.  
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The Assembly represents a methodological tool in establishing an educational space for 
empowerment, participation, organization and decision making. On a daily basis, the school 
uses a democratic attempt to involve the students’ and teachers’ commitment of opinion 
sharing. The weekly assemblies are of great importance for the participatory involvement of 
its social environment. At least once a week a smaller assembly of the class and a larger one 
of the whole school is held to inform and discuss issues the class teacher or the school leader 
finds relevant to bring up. According to the Articulo Kurmi Wasi, and understanding of the 
encouragement of participation and opinion sharing, a crucial input of the dialogue between 
the students themselves and the teachers is given in order to enhance the student’s 
involvement in a socio-political thinking process. (Articulo Kurmi Wasi, 2012: 12) 
A further and as well incorporated aspect is that education should be communitarian. The 
Kurmi Wasi according to Boller draws a strong relation to the surrounding communal district 
of Achocalla as well as with the teachers, students and the staff’s social environment, 
especially their families, which is an important aspect for Boller to be engaged more in the 
Kurmi Wasi. (Appendix CD, Interview 1: 2) Through thematic projects, which bring the 
students into a direct relationship with the social environment, the school aims to connect the 
social sphere with the students. The connection the students are meant to draw to their 
surrounding environment involves them in taking action with local issues, such as the 
pollution in Achocalla. The carried out radio program involves a range of related aspects on a 
national basis, such as environmental policies, with which the students learn more about state 
functions and the relation to the environmental policies of the plurinational agenda. With a 
more into depth going research and activity to prevent this problem the importance of the 
aspect of nature as a part of indigenous cultural identity and cosmological word view is 
represented in the school’s environmental outlook. (Articulo Kurmi Wasi, 2012: 4, 5) 
As for decolonization, Boller relates this aspect to the student’s natural occurring critical 
attitude towards the daily inputs in a school setting. But according to Bolivia’s context of 
colonization, she describes the decolonizing aspect in the school as the respect towards the 
cultural and social input of the area the school is situated in. Often, the influences from the 
United States, like a burger from Mc Donalds are admired and local products, like the Quinoa 
undermined. This situation is generally met in the assemblies, in which the students can 
develop through different responses critical thinking and attitudes. (Appendix CD, Interview 
1: 2, 3) The school carries out specific lessons and projects relating the students to the history 
Processing National Identity  
 44  
 
of the country, with e.g. a fieldtrip to an Afro-Bolivian community, mentioned in the school’s 
description.  
At last, the aspect about quality in education can be related to three types of knowledge, 
considered in the Kurmi Wasi to be acquired, which are explained as: One, where meanings, 
notions, concepts and data are involved, another one where the know-how of procedures and 
strategies are defined and at last one to understand values, attitudes and cohabitation as a 
more philosophical appearance of knowledge. (Articulo Kurmi Wasi, 2012: 10, 11) 
 
II. Education is intra- and intercultural and multilingual in the whole educational system. 
(New Constitution, 2008: 19) 
The second part of the article 78 of the New Constitution defines education as intra- and 
intercultural and multilingual. The intra- and intercultural aspects are initiated through the 
Kurmi Wasis’s reference to the diversity manifested through a variety of contexts, knowledge 
and skills, pedagogical theories and practices of students from different social, cultural, 
economic and intellectual. (Articulo Kurmi Wasi, 2012: 7) The multilingual aspect as well 
applies to the use of language in the school. The main language used and taught is Spanish. 
Moreover, the introduction of Aymara in preschool as a multilingual approach is implemented 
as an important component in the school’s learning of language as well as of the related 
cultural traditions. (Articulo Kurmi Wasi, 2012: 13, 14) 
The school’s principle, Pity Ovando Alvizuri describes a sort of institutionalization of the 
school as an educational space to be obliged to have a political character in order to 
understand the intercultural concept. In that sense schools are a subject of hegemonic 
ideology, which he relates to derive from a bourgeois ideology as this society is constructed 
upon a capitalist domination.  The intercultural concept contains an ideological and political 
character because it finds its origin in Bolivia in the 1990’s when it was introduced in the 
educational system by foreign interests, the World Bank and the International Monetary Fund 
to accumulate capital in Bolivia. Therefore, for the school’s principle the intercultural concept 
deriving from the state’s constitution is not the same as it is practiced in the Colegio Kurmi 
Wasi. (Appendix CD, Interview 2: 1, 2)   
Mr. Ovando Alvizuri has a strong position towards ideological self-determination and against 
the institutionalizing of ideas or concepts. He describes that the intercultural dialogue in the 
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Kurmi Wasi happens through the emphasis on identity and diversity, whereas to the 
intercultural concept itself is to referred to because of its connotation of political, ideological 
manipulation. The diversity of the various backgrounds of the students in relation to the 
pedagogies employed gives the character to the Kurmi Wasi. (Appendix CD, Interview 2: 2, 
3) On behalf of the diverse background of the students he explains, there is a contrast between 
those students. The ones coming from the “Zona Sur” are looked upon sceptical in the rural 
area the school is located in, and vice-versa. Class conditioning is real and reflects at the 
reality in the Kurmi Wasi, but what the students should engage is awareness about their own 
class conditioning, to confront it and generate contradictions of class conditioning. (Appendix 
CD, Interview 2: 3) 
That is where identity construction happens as Alvizuri explains the students’ self-reflecting 
situation, “Me construyo culturalmente, socialmente, economicamente, politicamente, 
intelectualmente” (Appendix CD, Interview 2: 3) 
 
Article 79: 
Education should encourage the citizenship, the inter-cultural dialogue and the etic and 
moral values, which should incorporate gender equality, non-differentiating roles, non-
violence and the validity of Human Rights (New Constitution, 2008: 19). 
In regard to the article 79, Karin Boller explains, the Colegio Kurmi Wasi reflects through its 
meaning of the “Rainbow House” to the diversity of people contained and aimed in the 
school. Around a quarter of the students at the school come from the semi-rural area 
Achocalla, in which the school is located, where many of those student’s parents still generate 
income from farming and animal livestock. Another quarter of the students of the school 
come from the city of El Alto, which is another reality of Bolivia. The other half of the 
students comes from the centre of La Paz and surrounding districts as well as from the 
economically privileged “Zona Sur” of La Paz. On top of this, the Kurmi Wasi integrates as 
well children with disabilities, who bring another culture into this context. This composition 
of students from a diverse cultural, economic and intellectual background enriches the Kurmi 
Wasi and through that difference the students learn how to respect diversity. Whereas 
discrimination also happens in the school, but the difference is that it is addressed and 
discussed in the Kurmi Wasi. (Appendix CD, Interview 1: 3) 
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Concerning these aspects I will draw upon the school’s integration politics, that the equal 
status of every individual student at the school is emphasized through the perpetual 
encouragement of interaction between the students of all age groups, gender, ethnic origin, 
social status and physical and mental capacity. Herein the in the earlier article mentioned 
democratic maintaining of group activities contributes to the fact of equal positioning in the 
social environment.  
The assembly can herein be seen as a necessary element in mediating conflicts, which the 
diversity of students and teachers in the Kurmi Wasi creates, in order to address the issues of 
incorporate gender equality, non-differentiating roles, non-violence and the validity of Human 
Rights, as the article 79 proposes. Through this element in the school, students exercise 
democratically citizenship through participating in decision-making. The critical 
problematizing of their realities and acting on collective welfare develops their critical and 
creative membership of groups, assuming their rights and responsibilities, and developing 
cognitive strategies for life. (Articulo Kurmi Wasi, 2012: 12) 
A further indicator for a balanced social environment is the home-space aspect which 
contributes to a respectful approach to differences. Through this application the students at the 
Colegio Kurmi Wasi grow up in a diverse social setting and learn to respect the life situations 
of their fellow students. (Articulo Kurmi Wasi, 2012: 5) 
 
Article 80: 
II. Education should aim to contribute to the unity of Bolivian identity as a principle of the 
Plurinational state, illustrated in the development of cultural identity of each represented 
nation’s understanding and intercultural enrichment in the state. (New Constitution, 2008: 
19) 
In regard to the article 80, Boller explains the notion of space, according to the Andean life-
vision is looked upon as two things at once and expressed as “Pacha”. It refers to space as the 
weather as well as to a symbolic image of a fabric. This image of a fabric refers to the 
presence of each small entity as one of the students, teachers or staff from the school. In the 
Kurmi Wasi the “Pacha” is seen as a woven fabric connecting each other with their individual 
understanding and distribution of knowledge.  For Boller, the school represents through this 
understanding of space a community, in which symbolically the breaking of a yarn can 
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destroy the whole fabric. This is taught from pre-school age on in Aymara and is explored in 
various classes like Mathematics, History and Science as Biodiversity shows. The Kurmi 
Wasi employs a holistic type teaching which should engage different ways of understanding 
the world, as in the Andean world everything in the nature is alive. (Appendix CD, Interview 
1: 4) 
As mentioned above, Mr. Ovando Alvizuri referred to an interplay of diversity and different 
pedagogies. These teaching methods derive according to Alvizuri from Freinet, Freire and 
Makarenko and enhance a specific cultural theme to incorporate knowledge in the Kurmi 
Wasi. With this outlook, he defines the Kurmi Wasi ideally to be a coherent cultural 
incorporation without idealizing the past or believing in superiority of any kind. He refers to 
an example in the school, when discussing with the students national cultural themes, such as 
the “Alasita”, a place which sells miniature figures in the time of the carnival in Bolivia. 
Those figures are usually bought when somebody wants to buy a house and car or even wants 
to engage with a girl or men. That element of the consumer society has been syncretized with 
culture and has created a folkloristic culture in Bolivia. To understand what this syncretism in 
culture expresses the Kurmi Wasi addresses the meaning of the complexity such issues 
demonstrate. Because there are families who practise this cultural syncretism with rituals and 
others do not. In respect to such themes the school’s principle addresses the coherency of 
cultural incorporation in making the students aware of different point of views of such 
customs. (Appendix CD, Interview 2: 4, 5)  
Through involving the students’ individual stories of their families’ cultural identity, a variety 
of cultural representations of different realities in Bolivia is possible to pass on to the fellow 
students. The various research trips the students are obliged to do, can bring the student closer 
to the Plurinational principles of inclusion, as stated that communities with their own 
activities and functions are to be acknowledged and legitimated. Through visiting and 
learning directly from those diversities represented in the country, the students gain a further 
understanding to the meaning behind those constitutional principles. The joining of those 
practical approaches enhances a better understanding of the diversities preserved in a national 
context with historical implications, like the usage of the book “Open veins of Latin America” 
illustrates a further carried out relationship between the new generation of Bolivian citizens 
with past structures of colonial, imperial and neo-liberal power relations. Hereby, the students 
acquire a more estimable apprehension of how categorization of ethnic origin and a related 
social status was executed in the past of the country. (Articulo Kurmi Wasi, 2012: 6, 7) 
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Herein, the construction of national identity will be enhanced with traditional components of 
indigenous representation, which entail a relation to the countries’ existing roots of 
indigenous reproductive traditions and furthermore their cosmologies.  
 
6. Discussion 
The analysis of the 3 practical research questions has involved a broad field of inquiry. The 
different analysed aspects will in this discussion be connected to give an explanation to the 
research question:  “How is the construction of national identity in the Plurinational state of 
Bolivia processed through education?” 
The Challenges of the National: 
First and foremost, the analysis of the Nation state encountered the explanations of the 
concepts’ correlated notions of nation, nationality and nationalism. The concept and the 
notions have to be seen as a socio-cultural construction with the intention to continuously 
sustain a power relation with the objective to homogenize the population of a society. 
Historically, this manner has been implemented in Europe and derived from Europe during 
the independence movements in Latin America. In this historical context, an interesting shift 
of monarchical power from the colonial empire to the further carried on elites in the Nation 
state has determined the course of power distribution in the newly established, independent 
states. Herein, the notion of race and its classification of different population groups have 
created the more specific hierarchy, which has been driven by the elite’s self- identification to 
their homelands, hence created a national identity, which did not match or include the native 
population of the once colonized territory and now independent state.  
This process of the interplay of these events and aspects defines the Nation state as an 
imagined community. The imagined community is associated as a continuation of the former 
existing religious community of the monarchical driven societies of medieval Europe, with a 
particularly basis on a common identification of language, culture and history. Moreover, in 
this concept, the imagined aspects explains the non-existing knowledge and contact between 
citizens of a state as a whole and is consolidated as legitimate through its characteristics of 
being limited, sovereign and of common roots of identification.  
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The Nation states meaning and implementation in the Latin American context, is highlighted 
through the political and social consequences the effect of homogenization in the diverse 
society of Bolivia had, namely the exclusion of indigenous people and other so called 
minorities from political participation and social life. This problematic, the development of 
the modern Nation state involves is reasoned by the continuous presence of colonial 
structures, expressed in a newer defined concept as Colonialty of Power.  
With this short resume of what defines the Nation, the essence of what makes the national 
character herein is to be seen as a contra-indication of what would work in the Bolivian 
context. The particular course the Nation state has taken in Bolivia has been shown that the 
plural character of the Bolivian society did not agree with the imposed measures to construct a 
homogeneous society by excluding the indigenous population from it. In this simplified, but 
explanatory reasoning, the plural character of Bolivia has determined the development of the 
indigenous resistance throughout centuries in the country. Until the election of Evo Morales 
and the rewriting of the Constitution, the various indigenous nations have struggled for 
recognition and equal citizenship.  
The Challenges of the Plurinational: 
In relation to the character of the national the plurinational as well encounters challenges, 
which are difficult to foresee, but possible to depict. The challenges which are to be 
encountered by making the Plurinational state work in relation to the process of national 
identity in Bolivia are centred at the differences of a shared common ground of national 
identification, which involves e.g. language, culture, history, values and ideas. The 
Plurinational state defines itself as well as the Nation state as unifying, sovereign and 
democratic, but is different in the way its’ essential aspects are being implemented and carried 
out in the society. Democratic participation here draws a strong link to communitarianism, 
which has a different expression and function in the Bolivian society.  
An important notion herein is the representation of modernity. The traditional Andean life 
visions in the Bolivian indigenous context are the most appearing and dominating cultural 
reference to make. They are very different in its nature to the European, western or global 
ideal of development. There are many aspects in this indigenous life vision which define a 
different stand towards modernity, time, good life and communal cohabitation. This very 
nature of indigenous life vision defines the new integration and consolidation of the 
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fundament of the New Constitution of Bolivia. Decolonization in this context takes part in 
retrieving the indigenous way of life, but can be seen as a too radical way to totally exclude 
influences from outside, and specifically from the western world. Decolonization is a 
necessary measurement to retrieve the cultural sphere of the local communities and is 
therefore valid to be integrated in education, but should not be seen or used to erase positive 
and progressive influences from the outside. Moreover the Decolonization should happen as 
well in the minds of the people, as they have been opposed to colonization for a long time and 
therefore reproduce patterns which derive from race and class separation.  
The incorporation of the cultural identity of the various nations in Bolivia can be met in the 
educational purposes of the Plurinational state. Education also has been highlighted as a 
representative link to the countries’ reproduction of national identity. The different aspects of 
the analysed articles of the New Constitution in relation with the conducted interviews 
compose an enhancing understanding towards an idea of the Plurinational character in 
Bolivian reality. This constructed meaning is now interesting and central to the discussion 
with the analysis Colegio Kurmi Wasi. 
A very central depicted aspect in the Kurmi Wasi is the communitarian approach. It 
demonstrates the relation of the student, as citizens of equal status, to the social and natural 
environment. It is important to in education today in Bolivia because of the missing link 
towards it in the past of neo-liberal governments. If education helps to construct the 
community around the students, an equal involvement and contribution of Bolivians to the 
society will take place. That will encourage democratic participation, citizenship awareness 
and to have regained a strong feature of Bolivia’s cultural identity. The communitarian aspect 
is therefore connected to the participatory and democratic aspect, as well as universal and 
public. Herein an equally constituted educational system is based upon, to grant access for 
everyone. 
That relates to a further implication, which is the Kurmi Wasi’s trademark, diversity. By 
using the diversity of the various nation’s culture, languages, history, ideologies etc., 
education enables a society with such differences to valuably construct a beneficiary dialogue 
for everyone. This is in the New Constitution emphasized as the intra- and intercultural 
dialogue and the related multilingualism, by referring particularly to the recognition of each 
indigenous nation’s language. The intra-, intercultural and multilingual approach should be 
taken in consideration as very valuable to the construction of national identity, but also 
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harmful, as this or a similar concept has been used by foreign influence to cover a non-
beneficiary interest to accumulate capital.  
However, now in the Plurination state the inter-cultural dialogue is considered as the 
mechanism to reach a respectful response and development of a on moral and values 
consisting diverse society. This indicates a different conception on how to operate the intra- 
and intercultural approach as well as the standardization of language in education as it has 
been introduced by the definition of the modern Nation state. Until the recent developments of 
assimilation and multiculturalism, the indigenous population could not reproduce their 
cultural identities, cosmologies and languages in the public sphere. The Plurinational state 
redefines this issue and particularly suggests the inclusion of the interplay between those 
elements. As practiced in the Kurmi Wasi, these elements express a strong fundament of the 
inclusion of indigenous culture, practices, cosmology and language.  
This situation encounters new challenges, deriving from the process of globalization from the 
outside and the local communities’ self-determination from the inside of the country, in 
relation to the complex history the country entails. Relating to the example of the “Mojenos”, 
the intercultural dialogues changed the communities’ modes of cultural production of 
behaviours by generating other more individual through the increasing influence from outside. 
According to this case such communities have to work increasingly with the recognition of 
their culture, retrieving their values and languages. Here a situation is described in which the 
intercultural dialogue in Bolivia can have different effects and therefore different outcomes on 
the diverse population. 
This situation also involves the dominance of the reproduction and influence of one or more 
particular indigenous nations. As described in relation to the nation of the “Mojos”, the 
presence of the Aymara’s in that area has been growing and influencing the reproduction of 
cultural conducts. The recognition of difference within the same societal context as a new and 
complementary dialogue of knowledge defines a new emerging intercultural interplay of 
different worldviews of identity construction in Bolivia. This is what the intercultural 
dialogue also demonstrates, and is therefore a very crucial aspect when defining the 
challenges of the Plurinational.  
The aspect about quality in education can be related in the Kurmi Wasi to the relation of 
different conceptions of quality. The aspect is as often interpreted from a neo-liberal 
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perspective in the sense to be of productive use to e.g. contribute to economic growth; 
therefore the meaning of quality in education can be misleading. In the Plurinational context 
quality in education can be interpreted as the quality to demonstrate theoretical and practical 
knowledge, as illustrated in the example of the “boxeador” in the public transport in La Paz. 
The more diverse perspective towards quality in education with reference to the acquisition of 
knowledge in different ways shares also the Kurmi Wasi by paying attention to three types of 
knowledge, which consists of a rational, know-how and emotional incorporation of 
knowledge.  
According to my understanding of the school’s integration of identity construction, it is 
carried out through the social ties between each individual participant in this social setting. 
The philosophy of the school works particularly with the construction of identity because of 
the initiative of involve the vast diversity represented by students, teachers and staff at the 
school. The strong social tie between those educate the students to learn besides the common 
subjects, about indigenous practices, which derive from the local cultural identity, the school 
constructs a common ground of national identification in a broader sense. However, relating 
the Kurmi Wasi to the processes of identity construction in Bolivia, the school does not 
involve the same intensity of challenges as the Plurinational state, as it does not include that 
many different identities as the state contains in recognized nations. But, it is obvious that the 
Kurmi Wasi has developed a specific strategy to work with the diversity, which is expressed 
there, to help to construct an identity of national character, coherent with the respect and 
recognition to the many identities which surround the students in their country.  
In this sense it can be said that the Plurinational state demonstrates a plausible alternative and 
measure towards the mistakes from the past and primarily focuses on an equally constituted 
society in the manifested diversity the country contains. In the same time it encounters a 
complex situation of challenges where diversity is central to the basic idea, of how a national 
identification can proceed with the idea to recognize the differences as the unitary way of 
identification.  
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7. Conclusion 
The aim of this project has been to demonstrate the correlation of Bolivia’s plurinational 
objectives in education as depicted in the example of the Colegio Kurmi Wasi. This broad 
field of inquiry has been centred upon the historical implications, where race and class 
separation of the highlighted indigenous population has been a central critic of the Nation 
state’s implementation of homogeneity in the Latin American society. The construction of 
national identity therefore did not result in equal opportunities and recognition of the whole 
population. 
With the emergence of the Plurinational state, the current development of the construction of 
national identity finds its challenges in the intercultural dialogue, which effects upon the 
diverse population in ways that through the intermixing of culture, language, and ideologies 
etc. a homogenous national identity can be formed. The intercultural dialogue is highly 
emphasized in the New Constitution and practiced in a similar way in the Colegio Kurmi 
Wasi, but differs in the sense that, the Kurmi Wasi might be a reflection of the Bolivian 
society with its incorporation of diversity, but represents a smaller context of diversity as the 
Bolivian society with its 36 recognized nations. The school reflects on many of the 
constitutional aspects to enhance the indigenous population’s cultural identity and 
cosmological world views, but is in itself an individual construction of different ideas and 
influences. 
Reflecting upon the Kurmi Wasi’s philosophy of creating a mixture of students with different 
cultural and social background is especially incorporated in the Colegio Kurmi Wasi. The 
school looks at the integration of the difference and diversity as an important aspect, 
encouraging the interaction between students of their various backgrounds. Viewing upon this 
idea of mixing the students of different backgrounds in this school, the central idea of the 
intercultural dialogue of the Plurinational is represented in the school and carried out in 
practice through the strong ties of the communitarian and democratic participative aspect. 
With these aspects illustrated in a progressive social setting, the aim to enrich develop the 
state through re-defining its cultural identity with the diversity it contains, the process of the 
construction of national identity is therefore inevitably connected and processed.   
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